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This study aimed at exploring the Emirati parents’ involvement in their children’s 
English reading in primary grades (1 through 3). The Study used an Explanatory 
Sequential Mixed Method design. In the first phase of the study a questionnaire (PIQ) 
was distributed to parents (n=498) who have children in those grades. In the second 
phase of the study, parents (n=10) were interviewed with regards to their involvement 
with their children in English language reading. The study found that: Parents have 
high involvement in their children’s English reading. Parents also reported high 
involvement in terms of communication, followed by involvement in academic 
instruction and supervision, then providing reading materials. The least common 
category was involvement in school activities. Parents also reported some barriers that 
hinder them from involving themselves in their children’s English reading. These 
barriers are: Lack of time, weak knowledge of the English language, other family 
responsibilities, low socio-economic status (SES), lack of communication of parents’ 
role in education by schools, lack of school engagement initiatives, lack of English 
reading activities, lack of English reading resources, and the focus of schools on 
Arabic activities more than English ones. Parents also viewed that schools have 
different channels of communication, and they indicated that they support their 
children academically and provide them with various reading materials. Furthermore, 
the study examined whether there are some significant differences in terms of parents’ 
educational level, parents’ SES, parents’ English language knowledge, and their 
children’s school type. The findings revealed that: parents with higher education levels 
and higher SES have higher involvement in their children’s reading than those with 
lower educational levels and SES. The study also found that bilingual parents are more 
involved than monolingual parents and that parents with children in private schools 
are more involved than those who have children in public schools. Eventually, this 
study offers some recommendations. 
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Title and Abstract (in Arabic) 
 
أولیاء األمور اإلماراتیین في مھارة القراءة باللغة اإلنجلیزیة لطلبة بحث طبیعیة مشاركة 




في مھارة القراءة باللغة اإلنجلیزیة لطلبة ر بحث طبیعیة مشاركة أولیاء األموھدفت ھذه الدراسة إلى 
الصفوف االبتدائیة (من الصف األول إلى الصف الثالث) في واحدة من أكبر المدن في دولة اإلمارات العربیة 
ى تمت لة األولبشقیھ الكمي والنوعي والذي مر بمرحلتین. في المرح المزدوجالمتحدة. استخدمت الباحثة المنھج 
ولي أمر. وفي  498لجمع المعلومات من (Pparental Involvement Questionnaire)ناالستعانة باستبا
  .من أولیاء األمور 10المرحلة الثانیة أجرت الباحثة مقابالت مع 
خلصت الدراسة إلى عدة نتائج أولھا: أن دور أولیاء األمور اإلماراتیین في مھارة القراءة لطلبة الصفوف 
أربعة محاور من األعلى إلى األقل: التواصل مع المدرسة، ثم المشاركة في اإلشراف اإلبتدائیة كان عالیا في 
أما ثاني النتائج، فقد عبر  .األكادیمي، ومن ثم توفیر المواد القرائیة للطفل، وأخیرا المشاركة في األنشطة المدرسیة
ءة لدى أطفالھم وھي: ضیق أولیاء األمور عن وجود بعض المعوقات التي تحد من مشاركتھم في مھارة القرا
واصل وضعف الت وتدني المستوى االقتصادي، الوقت، وضعف لغتھم اإلنجلیزیة، وتراكم المسؤولیات األخرى،
مع المدرسة، وقلة المبادرات من المدرسة لجذب أولیاء األمور، وقلة أنشطة القراءة باللغة اإلنجلیزیة، وقلة 
وكشفت ھذه الدراسة أیضا بأنھ یوجد  .المصادر، والتركیز على أنشطة اللغة العربیة أكثر من اللغة اإلنجلیزیة
توى التعلیمي والحالة االقتصادیة ومدى معرفة ولي األمر باللغة اختالف بین مشاركة ولي األمر باختالف المس
اإلنجلیزیة ونوع المدرسة التي یرتادھا الطفل. وجدت ھذه الدراسة بأنھ كلما زاد المستوى التعلیمي لولي األمر 
باء الذین كلما زادت المشاركة األبویة. وأیضا وجدت الدراسة بأن اآل وكلما ارتفعت الحالة االقتصادیة لألسرة،
یرتاد أبناءھم المدارس الخاصة أكثر مشاركة من اآلباء الذین یرتاد أبناءھم المدارس الحكومیة. وأخر النتائج كانت 
 بأن معرفة ولي األمر للغة اإلنجلیزیة جعلتھ یشارك أكثر من ولي األمر الذي یعرف فقط اللغة العربیة.
راءة باللغة اإلنجلیزیة، المستوى التعلیمي ألولیاء األمور، الحالة المشاركة األبویة، الق: مفاھیم البحث الرئیسیة
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Chapter 1: Introduction 
1.1 Introduction  
 This study is aimed at exploring Emirati parental involvement in their children’s 
reading in English in the primary grades in one of the major cities in the United Arab 
Emirates (UAE). The study strives to explore parental involvement in the English reading 
skills of children at grades 1, 2 and 3 by surveying and interviewing the parents of these 
children. This introductory chapter provides a brief description of the research topic’s 
overview, statement of the problem, purpose of the study, research questions, significance 
of the study, the limitations of the study, definition of the key terms, and the organization 
of the study. 
1.2 Overview  
Over the past years, the leaders of the UAE, policymakers, economists and educators 
have emphasized the important role that education plays in leading the country into 
achieving its visions and goals in the knowledge fields. The UAE seeks to be one of the 
leading countries of the world by moving from an oil-based economy to a knowledge-based 
one. This was emphasized by the President of the UAE, Sheikh Khalifah Bin Zayed Al 
Nahyan, who said, “Establishment of a knowledge-based economy and changing the path 
of development is based on science and innovation. This requires nurturing a generation 
of readers fully aware of developments happening around them in the world as well as of 
the best ideas and the latest theories,” (Gulf News, 5 December 2015).  The leaders of the 
UAE recognise the importance of education, and particularly reading, in pushing the wheel 
of development forward.   As the Prime Minister of the UAE, Sheikh Mohammed Bin 
Rashid Al Maktoom, twitted in his twitter account, “A nation and its people cannot 






future will not come from nowhere. We have to create them on the basis of a love for 
reading and a passion for knowledge and curiosity,” (Gulf News, 5 December 2015).  
A huge body of research exists on the importance of parental involvement in children’s 
learning, development and academic achievement. For example, Klein and Ballantine 
(1999) believe that parental involvement has positive benefits which include: better 
communication between parents and their children; less disruptive behaviour from 
students; higher academic performance and higher expectations; and better study habits of  
those children whose parents are involved. Similarly, Fan and Chen (2001) mentioned that 
parental involvement in education improves children emotionally, behaviourally, and 
academically. The authors added that it also communicates curriculum in better ways to 
parents. In addition, Sussell, Carr, and Hartman (1996) suggested that the benefits of 
parental involvement include: better teacher enthusiasm; a healthier school climate; more 
positive students’ attitudes; and more positive parental attitudes about their children’s 
schools. Parental involvement has also a positive impact on parents, as Griswold (2014, p. 
28) stated “Parents are emotionally satisfied when they strive to help their children become 
or attain academic success because of their involvement.” 
In a meta-analysis research, Wilder (2014) examined the impact of parental 
involvement in students’ academic achievement. The findings of this research showed that 
there is a positive relationship between parental involvement and academic success when 
parents do not only focus on homework assistance but other types of involvement. Another 
study on parental involvement in students’ academic achievement and mental health of 
grades 10 and 11 students showed that parental involvement has a great impact not just on 
academic achievement, but also on cognitive functioning (Wang & Sheikh‐Khalil, 2014). 






school in Tehran, and their role in 200 students’ academic performance. Types of parental 
involvement included volunteering, attending parent classes, home involvement, talking to 
teachers and staff, involvement in school politics and so on. The authors found out that 
students whose parents are involved in these ways have better performance in different 
areas and higher grades.   
Parents play a critical role in the language learning of their children from an early age. 
Hindman and Morrison (2011) examined the role of parental involvement in students’ 
language learning. They found out that when parents and teachers work together, they 
bridge the gaps between home and school, and contribute significantly to children’s early 
literacy. Griswold (2014) conducted a study on parents’ role in their 3-4 year old children’s 
language development. The study examined if parents’ previous knowledge in language 
development helped them to be more involved. The results showed that parents’ prior 
knowledge in activities like reading together, colouring, and computer games was 
beneficial in developing their children’s learning.  Parents could also help their children 
read in other ways. According to Mullan (2010) when parents read, their act of reading 
encourages their children to read as well. In a study conducted by Mullan (2010) in the 
United Kingdom on families that read,  the researcher found out that there is a strong 
relationship between parents’ reading and their children’s reading. Specifically, the 
researcher found out that girls like to read when they see their mothers reading, and the 
same with the boys when they see their fathers reading. In Nigeria, Akindele (2012) 
conducted a study on the relationship between university-educated parents who have a 
reading culture and their children’s reading development in their early years from birth to 
age 7. The results found out that 95.2% of parents practice early childhood reading and the 






In the English as a foreign language (EFL) reading field, English Language Learners 
need even more guidance and help from adults in order to develop their language skills. 
Studies have been conducted in this area by many researchers. (Huang, 2013) studied the 
use of literacy bags to promote parental involvement in their children’s English literacy 
learning. The study was done on 18 first grader students in Taiwan. Data was collected by 
teaching questionnaires, home visits, classroom observation, and parental interviews. The 
literacy bags consisted of a children’s picture book, audiotapes or CDs, and activities. The 
results of this study revealed that parents saw themselves as being teachers of their own 
children at home. They were told how to be involved and use the literacy bags. It also 
showed that their involvement led to promoting English language reading among these 
Chinese children. In another study, Midraj and Midraj (2011) investigated the relationship 
between parental involvement, private tutoring, students’ background, and English 
language reading achievement of 131 fourth grade EFL students in the UAE. Surveys and 
reading tests were employed to gather data. The researchers revealed that there is a 
significant relationship between parental involvement at home and students’ reading 
achievement. There was a high association between providing home learning resources and 
reading accuracy, fluency and comprehension.  
1.3 Statement of the Problem  
In the United Arab Emirates, the government and the Ministry of Education are 
aware of the importance of reading, not only in the educational context but also at the 
nation-wide level. Therefore, in December 2015, the president of the UAE, Sheikh Khalifa 
bin Zayed Al Nahyan, declared 2016 to be the year of reading (Salama, 1 November 2016). 
Despite this recent awareness, students’ international reading tests scores showed that they 






international test called Progress in International Reading Literacy Study (PIRLS) to 
measure students’ reading in both Arabic and English. 330 public and private schools with 
28,809 students from the UAE participated in the test alongside with 33  other countries 
(Mullis, Martin, Foy, & Drucker, 2012). The authors described the international benchmark 
performance levels of PIRLS as: less than 400 = less than low; between 400 and 475 = 
low; between 475 and 550 = intermediate; between 550 and 625 = high; at or above 625 = 
advanced.  
 United Arab Emirates scored (439 points) which was the highest score among all 
the Arabian participants, but was a low level compared to the three first places, which went 
to Hong Kong (571 points), Finland (568 points), and Russia (568 points) respectively. 
Among the sample which participated in the test, 62% scored below low, while 15% scored 
above high (Mullis et al., 2012). After five years, in 2016, 50 countries participated in 
ePIRLS which is a computer-based assessment of students’ achievement in reading online. 
Abu Dhabi and Dubai emirates participated from UAE. The UAE’s score had increased 
from (439) in 2011, to (468) in 2016, however, it  was still a low level according to the 
international performance benchmark (Mullis, Martin, Foy, & Hooper, 2017). These 
figures show clearly that there is a big problem of reading in the UAE which needs to be 
tackled.  
Children start learning language and other skills from their surroundings, parents, 
family members and friends. Midraj and Midraj (2011) argued that parental involvement 
at home has a more significant impact on their children’s learning achievements than their 
involvement in school activities, especially with language skills, literacy development and 
attitudes towards reading. Akindele (2012) also stated that parental involvement adds to 






Parental involvement in education in the UAE has been studied by a large number 
of researchers (Al Sumaiti, 2012; Khasawneh & Alsagheer, 2007; Midraj & Midraj, 2011; 
Zaydee & Abdalla, 2015).  All studied parental involvement from different perspectives. 
However, they all found out that the family-school partnership in education needs to be 
improved.  
Al Sumaiti (2012) studied the situation of parental involvement in Dubai schools 
in the UAE. The study showed that some parents are confused about their role in their 
children’s education. It also found out that some schools encourage parental involvement 
more effectively than others. The researcher also noted that many schools fail to engage 
Emirati parents appropriately and use proper communication channels that suit parents. 
Similarly, a study done by Khasawneh and Alsagheer (2007) examined the family-school 
partnership in Al-Ain city and its impact on students’ learning. One hundred forty-six 
school administrators, teachers, parents and students were surveyed and 5 of these 
informants were interviewed. The results revealed that there is a need for a stronger school-
family partnership in order to enhance students’ academic achievements and improve their 
learning. In addition, a study conducted by Zaydee and Abdalla (2015) identified the level 
of educational partnership between parents and schools of cycles 2 and 3 in Al-Ain city. 
The researcher surveyed 2000 parents and interviewed a number of parents and school 
administrators.  This study focused on five areas of parental involvement which are: 
communication, decision making, parents’ responsibilities at home, enhancing students’ 






better than the other four areas. However, it indicated a poor partnership between schools 
and parents. Therefore, schools and parents shared ideas and recommendations regarding 
enhancing mutual partnership.  
In conclusion, the main problems in this study are that the Emirati students are weak 
in English reading and that parents play a big role in that by not being positively enough 
engaged in their children’s education. 
1.4 Purpose of the Study 
The purpose of this study is to explore Emirati parents’ involvement in their children’s 
English language reading in primary grades in one of the major cities in the UAE. As a 
body of studies have shown the importance of parental involvement in enhancing 
children’s reading literary, this study focuses on finding out the views of parents of their 
role in their children’s English language reading. Furthermore, the study aims to find out 
the obstacles that face Emirati parents in their involvement. In addition, this study is going 
to explore whether there are any significant differences in parental involvement based on 
factors like parents’ educational level, parent’s English language literacy, their children’s 
school type and their socio-economic status. The purpose of this study is achieved by 
distributing a questionnaire to parents of first, second and third grades during the academic 
year of 2017-2018. It was followed by conducting semi-structured interviews with a group 






1.5 Research Questions 
1. What do Emirati parents of primary grade children report about their involvement 
in English reading?  
2. How do Emirati parents of primary grade children view their involvement with 
their children?  
3. What obstacles do Emirati parents encounter in their involvement in their 
children’s English language reading?  
4. Are there any significant differences of Emirati parents’ involvement in terms of 
their: educational level; English literacy; school type; and socio-economic level? 
5. Are there any variations between parents’ self-report and their views on their 
involvement? 
1.6 Significance of the Study 
 A few studies have been conducted in the UAE regarding parental involvement in 
education (Al-Taneiji, 2012; Al Sumaiti, 2012; Khasawneh & Alsagheer, 2007; Zaydee & 
Abdalla, 2015) who studied the school-parents relationship/partnership and its influence 
on students’ learning and success. However, according to the researcher’s knowledge, no 
one has studied parental involvement and its role in English language reading in the UAE 
except for Midraj and Midraj (2011) who studied parental involvement and grade four 
students’ English reading achievement in some public schools in the UAE. Thus, the 
researcher hopes that this research adds to the local and the international literature in this 
area. This study focuses on parental involvement in English language reading of primary 
grades, first, second and third. In addition, it includes participants from both public and 
private schools. It also used a mixed methods research design by employing a questionnaire 






study would be to improve the current status of parental involvement in English language 
reading in the UAE by providing some recommendations and implications based on the 
results this research has found.   
1.7 Limitations of the Study 
This study is limited to one major city in the UAE. Therefore, the findings may not be 
generalised in either other cities or the whole country. Another limitation relating to the 
questionnaire was the time of distribution. The instrument was distributed in the last month 
of Term 3 (in the UAE educational system, there are 3 terms in the academic year), a busy 
time for parents, who were engaged in finishing up the academic year. Moreover, the very 
last two weeks of Term 3 fell over the month of Ramadan (a holy month for Muslims where 
they fast, practice many religious activities and have various social activities include 
visiting family and friends to break their fast with them) which made participants even 
busier. The researcher gave participants more time to try to solve this problem. 
Additionally, the researcher tried to reduce the potential bias by interviewing some of these 
participants in order to explore their views about their involvement in their children’s 
English language reading in more depth.  
1.8 Definition of the Key Terms 
 This section provides in-depth definitions of the most commonly used terms in this 
thesis namely: English as a Foreign Language (FEL), Parental Involvement, Progress 
International Reading Literacy Study (PIRLS), ePIRLS, sociocultural theory, and social 
learning theory. 
English as a Foreign Language (EFL): Gunderson, D'Silva, and Odo (2013) defined 






For example, countries like China, Japan and United Arab Emirates are considered as EFL 
learning environments. 
Parental Involvement (PI): This study adopted the six model framework of parental 
involvement components that was proposed by Epstein (1995). The first component is 
parenting which includes all the activities that parents engage in to raise a happy and 
healthy child. The second component is communication where families and schools 
communicate effectively using multiple ways. The third component is volunteering, 
whether inside the classrooms, in school administration, or just attending events. The fourth 
component is involvement at home. The fifth component is participating in the decision 
making process. The last component is collaborating with the community where parents 
coordinate resources and services for families, students and school’s different community 
groups. 
Progress International Reading Literacy Study (PIRLS): Progress International Reading 
Literacy Study is an international test initiated in 2006 by the International Association for 
Educational Achievement (IEA), which measures students’ reading learning. It is 
administered every five years for assessing fourth graders’ reading achievement. UAE has 
participated in only the 2011 cycle, (“Progress in International Reading Literacy Study”, 
n.d).  
ePIRLS: It is another reading test initiated in 2016 by the International Association for 
Educational Achievement. It is a computer-based assessment of students’ achievement in 
reading online. It assesses grade four students’ reading using authentic assignments about 






Sociocultural Theory: Sociocultural theory was proposed by Vygotsky (1978) who argued 
that the social and the physical environments have an influence on children’s learning and 
development. Hence, any child’s direct interactions with their parents may impact their 
learning, gaining of knowledge and skill attainment.  
Social Learning Theory: Social learning theory was proposed by Bandura (1977) who 
argued that people learn from each other by observation, imitation and modelling. For 
example, when children observe their parents reading, they imitate them and see them as 
role models to follow.  
1.9 Organization of the Study 
 This study consists of five chapters. The first chapter has provided a brief 
introduction to the purpose of this study and its significance, identified the problem, and 
presented the research questions. Chapter two will cover the literature review on parental 
involvement in English language reading and the theoretical framework, which will focus 
on the sociocultural theory. Chapter three will present the research methodology, the 
participants, instruments, data collection methods, data analysis procedures, and ethical 
considerations. Chapter four will show the final results that answer the four research 
questions which guided this study. It also presents the major themes that were extracted 
from the interviews. Chapter five will discuss the results and provide recommendations 








Chapter 2: Literature Review 
2.1 Introduction 
The purpose of this study is to explore the involvement of Emirati parents   with 
their primary school students, specifically in the reading component of the English 
Language subject. This chapter looks at the major theories that Parental Involvement is 
based on, which includes Sociocultural Theory and Social Learning Theory. It also 
discusses the importance of parental involvement in general education and then specifically 
in reading and in the studies conducted about parental involvement in the United Arab 
Emirates. Moreover, the chapter then explores the types of parental involvement and the 
barriers that may impact them.  The chapter concludes with a brief summary that links the 
literature review to the study.  
2.2 Theoretical Framework 
 This section explores the main theories that are the base of this research. The 
theories that were used in this research were sociocultural theory and social learning theory. 
Both theories are related and attempt to explain the essence of the study. To better 
understand and shape parents’ perceptions towards their involvement as well as the 
motivations and challenges they face when supporting their children, both theories are 
crucial to discuss.  
  2.2.1 Sociocultural Theory  
The Sociocultural Theory was developed by Lev Vygotsky and highlights the 
relationships between people and their surroundings. Lev Vygotsky (1978) asserted that 
any physical or social environment can have an influence on the social and cultural factors 






learning, gaining of knowledge and skills attainment. Within the Sociocultural Theory, 
Vygotsky also enunciated the Zone of Proximal Development (ZPD) concept. It is “the 
distance between the actual development level as determined by the independent problem 
solving under adult guidance or in collaboration with more capable peers” (Vygotsky, 
1978). Hence, children can independently learn at a certain level, however they need the 
guidance of someone more knowledgeable than them (parents, peers, and teachers) to 
support them to move to the next level. He also proposed that mental functioning, and the 
structures and processes of the individual are derived from social interactions (Scott & 
Palincsar, 2013). 
 This interrelatedness between learning, development and social contexts are 
emphasized in the Sociocultural theory. Hence, numerous studies, including the current 
one, explore the impact of parental involvement and contribution with regards to the 
sociocultural context. Vygotsky in particular emphasizes the role of language in cognitive 
development which results from an internalization of languages that are adopted from the 
children’s environment. According to him, adults are an important source of this cognitive 
development and they transmit their culture’s tools of intellectual adaptation that children 
internalize. In a study by Freund (1990), the study explored the effect of mother-child 
interaction on the child’s ability to solve problems. The children were either in a control 
group where no mothers supported them or in an experimental group where mothers 
supported them to complete their tasks. It was found that the children who interacted with 
their mothers had more correct ‘adult-like’ solutions.  
2.2.1.1 The Implications of the Sociocultural Theory. 
Drawing on Vygotsky’s Theory, there have been numerous studies that have 






acquisition and parental involvement to the theory. Oxford (2003), introduces a model 
based on the Vygotsky model of sociocultural learning. The model enunciates learning 
language through the help of more ‘capable’ people around the learner. These people may 
be parents, peers or teachers who help develop the self-regulatory abilities of the learners 
to complete tasks independently. In a study by Sukhram and Hsu (2012), a 6-week 
‘Reading Together Program’, based on the Vygotsky Sociocultural Theory is introduced 
to families. . The program invited parents to play an active role in their children’s reading 
development by placing emphasis on the family’s environment and culture for meaningful 
literacy experiences to happen. Parents were taught various strategies to support the 
children in building their early literacy skills through modeling. Furthermore, it was the 
parents’ responsibility to practice the skills with their children, provide support to their 
children to build a positive relationship with reading and with each other and the reading 
development journeys. The researchers discussed Vygotsky’s theory of Zone of Proximal 
Development in reading by exposing the children to early literacy skills, embedding their 
prior knowledge and exposure to decontextualized language. Parents were instructed to 
guide and encourage the children to help build their understanding of the meaningful 
interactions within the text and move the children from one ‘level’ to another. A survey 
was conducted pre and post implementation of the program. In the Initial reading 
perception survey, parents understood the importance of early reading habits. The main 
concerns of parents were about getting their children to focus during reading, choosing age 
appropriate text and the skills needed to effectively employ reading. After the 6-week 
program, parents responded favorably to the final reading perception survey. They 
indicated that they enjoyed participation in the reading sessions in which they learned how 
to select age-appropriate text, and how to engage their children in a book by questioning 






and wanted to read more at home. Children responded thoughtfully and enthusiastically to 
questions and were developing their necessary basic literacy skills.  
An earlier collaborative family/school reading program was implemented on 28 
students and their families (Kelly-Vance & Schreck, 2002). The goal of the program was 
to increase the reading rates of students and increase the comfort level of parents when they 
assisted their children in reading. The program lasted six months and parents and children 
were provided with a calendar to log in their reading times and incentives at the end of 
every month. Reading tips were sent home to encourage participation and reading-based 
interactions between parents and children. The library was open to the participant parents 
and after-school and evening activity nights were conducted for the participants to further 
encourage reading. The researchers used Curriculum-based measurement (CBM) at the 
beginning and at the end and by probed during the six-month period to monitor the impact 
of the program and student progress in reading. Additionally, parents participated in a 
questionnaire at the beginning and end of the program to gain a perspective on the time 
they spent with children, their attitude toward reading and of the children’s reading. There 
was a significant increase in reading abilities of the students between the control and 
experimental groups and pre and post program. Additionally, there was an increase in 
parental positive perceptions after the program. There was also an increase in children’s 
attitude towards reading as reported by their parents. There was also an increase in the 
amount of time spent reading with their children, and the types of materials they read.  
As seen in the previously mentioned studies, there is growing evidence that 
collaborative programs based on parental involvement are directly linked to children’s 
achievement. This furthermore articulates the Sociocultural Theory and its importance. 






are actually part of their children’s reading habits, to allow the researcher to draw upon the 
current reading status.   
2.2.2 Social Learning Theory 
 The second theory that provides a theoretical base for this study is the Social 
Learning Theory. The Social Learning Theory was developed by Albert Bandura (1977), 
and proposes that people learn from one another by observation, imitation and modeling 
(Bandura & Walters, 1977). Children develop new skills and acquire new information by 
observing the actions of others, including their parents and peers. The observation of these 
actions can be through seeing the live action, listening to verbal instructions and through 
observing real or fictional characters that display behaviors in books or films. This 
impacted education by encouraging educators to implement different strategies that 
formulates these actions including role play, sensory manipulatives and engagement 
pedagogies. It also encouraged social interactions between children and parents to motivate 
the children to learn.  
 The most important of Bandura’s theories that was developed from Social 
Learning Theory was the theory of self-efficacy. He defined self-efficacy as the people’s 
judgment of themselves and their capabilities to help them perform a course of action 
(Bandura, 1994). Bandura discusses self-efficacy in four stages: Social Modeling, Social 
Persuasion, Experience and Psychological Factors. However, two of these stages are 
relevant to this study. The first one is social modeling.  This is when people see individuals 
they can relate to succeed, so are more likely to be encouraged to imitate the successful 
behavior and hence develop a high self-efficacy. To relate this stage to this study, a child 






parents reading and actively interacting with them in reading, this may impact their self-
efficacy and motivate them to read.  
The second stage is social persuasion where people who are provided with verbal 
encouragement can positively impact their self-efficacy. This can also be directly linked to 
parental involvement, where if parents are actively encouraging their children to learn and 
give them constructive feedback they may impact the children’s self-efficacy and 
encourage them to succeed. Furthermore, parental self-efficacy can have an impact on child 
adjustment including child behavior, socio-emotional adjustment and school achievement 
(Jones & Prinz, 2005). In a study by Schneewind and Pfeiffer (1995) it was shown that 
parents who believed they had influence over their children’s development were more 
successful in developing children’s skills than parents who did not have a high self-efficacy 
with regards to their influence on the children’s development.  
2.2.2.1 The Implications of Social Learning Theory 
There are numerous studies that use Bandura’s theory of Social Learning and Self- 
Efficacy in parental involvement. Amongst these studies is one by Lynch (2002) which 
investigated the relationship between parents’ self-efficacy beliefs and the children’s 
reader self-perceptions and reading achievement. In the study, 66 students and 92 parents 
participated in a family literacy project in Eastern Canada for one year. The parents 
answered a questionnaire which consisted of questions related to self-efficacy beliefs. As 
for the children, they answered a Reader Self-Perception Scale (RSPS) questionnaire and 
took a standardized reading test. It was found that there was a positive relationship between 
mothers’ self-efficacy and children’s self-concept as a reader. Also, it was found that 






relationship between children’s reader self-perception and reading achievement. Hence, 
self-efficacy is crucial for mothers and children alike to promote academic achievement.  
A more recent study was also conducted to examine the extent to which parental 
beliefs about children’s literacy motivation is associated with their literacy practices at 
home (Saçkes, Işıtan, Avci & Justice, 2016). 315 parents participated and completed a 
questionnaire that focused on children’s motivation for storybook reading and linked the 
results with their parental perceptions and their home literacy properties. The results 
showed a positive relationship between these factors. Hence, parents who believe that their 
children are interested in participating in home literacy activities are also more likely to 
believe that the students are competent in implementing these activities. Furthermore, the 
children’s interest and parents’ belief are also a predictor of whether they are cognitively 
active during the storybook reading activities at home. The study explains that due to 
parental beliefs being directly linked to the children’s interest and the extent to which the 
children are exposed to literacy activities at home, there are implications on early childhood 
education and care. It is important that parents’ perceptions are valid by providing parents 
with training experiences to calibrate their children’s motivation. In the cases where parents 
seldom engage their children due to low motivation to participate in literacy activities, then 
educators can work with the parents to help them increase the quantity and quality of the 
activities.  
As indicated in the mentioned studies, there has been a link between parental self-
efficacy based on Social Learning Theory by Bandura and children’s achievement, self-
efficacy, motivation and quantity and quality of time spent pursuing literacy activities. 
Hence, it is crucial to ensure that further studies are conducted to gain information and 






2.3 Importance of Parental Involvement 
Parental participation or involvement is essential in education as discussed in many 
researches. It is defined as the investment that parents’ put into the education of their 
children (LaRocque, Kleiman & Darling, 2011). The involvement may be presented by 
participating in school activities, helping children with their homework, visiting the 
children’s classroom, guest speaking, or being a part of the decision-making process at the 
school. Results in a study by Hango (2007) show that involvement is vital; however, it 
depends on: when involvement occurs, the type of involvement and the gender of the 
parents. Furthermore, the study showed that both parents having interest in education when 
their child was 16 years old. Educational institutions are continuously exploring ways, 
programs and initiatives to include parents in their children’s learning experience because 
involvement has been shown to support academic success (Henderson, Mapp, Johnson, & 
Davies, 2007). 
A meta-analysis of 51 studies examined the efficacy of different types of parental 
involvement programs in pre-Kindergarten to Grade 12 school children (Jeynes, 2012). 
The results indicated that there was a significant relationship between parental involvement 
programs and academic achievement. It was found that parental involvement programs 
were related to high educational outcomes and were associated with higher scholastic 
achievement. Amongst the types of parental programs that had the most impact were: 
shared reading programs, checking homework, parent and teachers communicating with 
one another and parent – teacher partnerships. A further look on the impact of parental 







2.3.1 Parental Involvement Impact on Students 
 Parental involvement in their children’s education has been shown in multiple 
studies to have an impact on student achievement (Jeynes, 2012). El Nokali, Bachman and 
Votruba-Drzal (2010) studied data from the National Institute of Child Health and Human 
Development (NIHCD) to investigate 1,364 children’s academic and social developments. 
It was found that parental involvement was associated with a decline in behavior problems 
and improvements in social skills. Cheung and Pomerantz (2012) investigated why parental 
involvement enhanced children’s achievement. They specifically examined the fact that 
when parents are involved in their children’s education it motivates them to be more 
engaged, which in turn impacts student achievement positively. The research was 
conducted in both China and the USA with a combined number of 825 students. Children 
completed questionnaires 4 times, 6 months apart and results were compared and analyzed. 
Combined with the questionnaires, self-regulated learning strategies and grades of the 
students were studied. The study confirmed that parents’ involvement in children’s 
learning enhances children’s achievements by increasing their parent-oriented reasons for 
doing well at school. For these reasons the researcher is examining the link between 
parental involvement and children’s reading skill development.  
 A meta-analysis of 9 studies studying the impact of parental involvement on student 
academic achievement showed that parental involvement and academic achievement have 
a positive relationship across different grade levels and ethnic groups (Wilder, 2014). 
However, the type of parental involvement was found to be important in the impact level. 
The relationship is strongest when the involvement of parents is based on parental 
expectations for academic achievement. It was also found to be the lowest if the 






to achievement, in a study by Fan & Williams (2010), parents’ educational targets and 
aspirations for their children and school-initiated contact with parents on minor issues had 
positive effects on 10th Grade students’ motivational outcomes. The outcomes are defined 
as engagement, self-efficacy & intrinsic motivation towards mathematics and English. As 
for the parents’ contact with school problems, it was found that there was a negative impact 
on the five motivational outcomes.  
 Many more studies indicate different positive impacts of parental involvement on 
students’ achievement, mental health and motivation. Additionally, specific studies have 
been conducted on skills and if and how parental involvement impacts them. The following 
section explores different studies about the impact of parental involvement on reading 
achievement.  
2.3.2 Parental Involvement Impact on Reading Achievement 
Reading is an essential skill that needs to be attained before mastering a language. 
The United Arab Emirates has developed aims  connected to developing the reading skills 
of students as the United Arab Emirates only scored 588 on the International Reading 
Literacy Study (ePIRLS) of 2016 in the overall reading average scale of fourth graders 
(Warner-Griffin, Liu, Tadler, Herget & Dalton, 2017). To better understand the link 
between reading and parental involvement, a 5-year longitudinal study was observed. The 
study entailed examining168 students to assess their development in reading based on their 
parental involvement (Sénéchal & LeFevre, 2002). Parental involvement in teaching their 
children to read and write words had a positive relationship with the development of early 
literacy skills. The development of these skills attributed to word reading at the end of 






Many reading projects have shown promising results when parents are involved 
(Topping & Wolfendale, 2017). There has been a consensus within modern international 
trends that the involvement of parents in children’s learning in general and reading in 
specific is beneficial. Topping and Wolfendale present 4 projects that have been found to 
have positive results: ‘Parent Listening’, ‘Paired Reading’, ‘Behavioral Methods’ and 
‘Variations’. These projects are based on the personal involvement of parents in the reading 
process instead of just monitoring the reading process. In agreement with this notion, it 
was found that parental reading socialization and school involvement explain the positive, 
indirect impact on language performance. Furthermore, in the implementation of the 
Haringey project which focused on parental involvement and reading, reading success was 
found to be correlated to parental attitudes and parental language (Hewison, 2017).  
The Programme for International Student Assessment (PISA) is a multi-national 
assessment that reveals trends in literacy achievement. Hampden-Thompson, Guzman & 
Lippman, (2013) presented a study that examined PISA with parental involvement and 
student literacy in 21 countries. It was found that increased communication with parents 
had a positive relationship with levels of student literacy. Specifically, in 8 of these 
countries (Australia, Austria, Canada, Denmark, Finland, Ireland, Norway and the United 
Kingdom), there were reading literacy benefits when parents were engaged in both social 
and cultural communication. It was also found that parents who frequently assisted with 
homework, had impacted their children negatively as the students had significantly lower 
literacy scores.  
Studies have also revealed that the timing of parental involvement in the child’s life 
is essential. The younger the child is exposed to reading actions, the more important it is 






environment helps facilitate the acquisition of literacy knowledge by providing children 
with literacy opportunities, observing and engaging in literacy activities and attaining 
learning strategies from the parents including storybook exposure and direct parental 
teaching. Using hierarchical regression analyses to study the relationships, it was found 
that when children are exposed to storybooks, it could be a predictor of their oral language 
development.  
As indicated in the above-mentioned studies, the importance of parental 
involvement in reading specifically has shown beneficial results. In the United Arab 
Emirates, educational reform has been directed towards developing reading skills. Hence, 
it is essential to survey parental involvement, study its impact and gather data for future 
development of programs that fit the culture.  
2.3.3 Parental Involvement Studies in the United Arab Emirates 
 The United Arab Emirates has been working towards enhancing students learning 
abilities. The National Agenda 2021 envisions a first-rated education system where 
students rank among the best in the world in reading (First-Rated Education System, 2018).  
Several studies have studied parental involvement in the UAE’s education system. 
In 2002, Al-Taneji examined the types of parental involvement in UAE schools and if they 
make a contribution to the success of the schools. She collected data by interviewing 70 
participants who were principals, teachers and parents from Dubai, Sharjah and Ras Al 
Khaimah areas. The researcher compared this data that was collected from distinguished 
schools (as per a national award) and regular schools from similar locations, levels and 
genders. The type of parental involvement that was identified as the most common was 






and most of the time initiated by the schools. The barriers identified to the involvement 
were found to be parental level of education and type of activity that they are invited to 
(celebrations brought in higher attendance). The parents also were not involved in decision-
making and did not support the school to develop community relations. Furthermore, there 
was no significant difference in parental involvement between ‘distinguished’ or regular 
schools.  
In a study to examine the significance of partnership, the reality of the partnership 
in the UAE and the suggested model, Khasawneh & Alsagheer (2007) conducted a research 
study including school stakeholders. 146 administrators, teachers, parents and students 
completed a survey which highlighted the necessity of family involvement. The findings 
provided an indication of the necessity of parental involvement in enhancing students’ 
learning. The study showed that teachers should increase communication with parents, 
especially those with children who have academic difficulties to help resolve these issues. 
It also stated that the schools should work on these partnership initiatives to build a 
collaborative learning environment. Educators in the United Arab Emirates are studying 
and exploring different strategies to enhance reading achievement and literacy levels of 
students.  
In a study by Midraj and Midraj (2011) that targeted the impact of parental 
involvement on Grade 4 reading achievement in the United Arab Emirates, 131 students 
and their parents participated. The study explored if there are relationships between 
parental involvement indicators, private tutoring, students background and English reading 
achievement. The results indicated that home involvement by providing resources had a 
positive association to comprehension achievement and reading accuracy. As for home-






reading fluency. Parents’ educational level was also found to have a positive significance 
with children’s fluency and accuracy. Parents who were employed in the business sector 
scored lower in reading than parents who were employed in the government, which may 
be attributed to time spent with children (parents employed with the government had more 
time).  
A policy was presented to the Dubai School of Government entity examining and 
reporting on the need for parental involvement in education in Dubai (Al Sumaiti, 2012). 
It first defines the role of parental involvement using Epstein’s six model framework of 
parental involvement which includes components of parenting, communication with 
school, volunteerism, learning at home, decision-making and collaboration with the 
community. The author then presents the international research of the effects of parental 
involvement and the importance of it. He conveys this by presenting a graph of different 
countries showing the difference in results in PISA when parents were involved in reading 
with their children in 14 countries. He presents parental involvement in the Emirati culture, 
accounting for different figures that also may impact students’ achievement enunciating 
the role of nannies in the culture.  
Al Sumaiti (2012) presents observations made in Dubai Private Schools, stating 
that some parents are confused as to what is expected of them, and think that the role of 
schools is in education, but not the parents. Hence, parents distance themselves and limit 
their interactions with their children. The author then recommends raising awareness of the 
role of parents in schools, encouraging parents to take an active interest in their children’s 
education, encouraging schools to increase parental engagement, government improving 
access to information about schools and their quality, and government promoting the 






In a study conducted in the United Arab Emirates, Hourani, Stringer and Baker 
(2012) examined the constraints and limitations in parental involvement in Abu Dhabi 
Primary Schools. They collected data qualitatively from school administrators, social 
workers, teachers and parents across 7 schools following both semi-structured interviews 
and focus groups. Generally, the data showed that the participants held positive views about 
parental involvement. They also discuss the ‘Blame Game’ where parents or school staff 
blame each other for – each other’s shortcomings. Additionally, most of the stakeholders 
enunciated the need for governmental authorities to support and promote the partnership 
between parents and schools.  
There were other barriers to parental involvement in the UAE found in a study done 
by Hourani, Stringer and Baker (2012). They identified communication, language barriers, 
lack of knowledge to receive, process and transmit information, communication about 
curriculum and pedagogy, and modes of communication as barriers. Additionally, the study 
also presents constraints which are based on the sociocultural context of the United Arab 
Emirates, including: male and female segregation in schools, social inhibitions in roles of 
mothers and fathers, cross-cultural marriages that may limit access to language, and 
divorce and separation. The stakeholders also discussed the challenges that they faced in 
provisions, especially with the current reform and change in education. These included lack 
of organization and support in the governmental and school entities, inconsistency in 
continuing education workshops that were done in schools for parents, and decision making 
and policies that are either not clear or not circulated. Baker & Hourani (2014) further 
studied the nature of parental involvement in Abu Dhabi by exploring the perspectives on: 
the value of parent involvement and roles and responsibilities of parents and school 






findings indicated that both administrators and parents value parental involvement 
positively. They also suggested that the educational council in their area should publish a 
model within a policy framework that is informed by international and national research.  
Further studies about the barriers to parental involvement in the UAE were done by 
Al Dhaheri & Obaid (2012). The researchers specified kindergarten administrators and 
teachers in the city of Al Ain. 329 respondents reported that problems with regulations 
including the absence of a social worker, interpreters for English Medium teachers 
(language barriers) and organization between different cycles of the schools were amongst 
the barriers. The second identified barrier was that the school did not provide any training 
or assistance programs for parents and in addition there was a lack of communication with 
regards to parent-teacher meetings. The third barrier identified was that there was no clear 
feedback from teachers to parents about their children. The fourth barrier identified was 
that parents lacked transportation & knowledge, had time constraints, language barriers 
and marital problems caused by divorce.  
 Parental Involvement has a significant impact on academic achievement as has 
been shown in many studies in previous sections of this literature. In the UAE, Eldeeb 
(2012) found that there was a positive relation between parental involvement and academic 
achievement. The researcher used the Epstein model of parental involvement to explore 
the aspects of school designed parental involvement activities and their impact on student 
achievement in a public school in the UAE. 144 responses from parents of grade 4 at a 
school in Abu Dhabi were collected. 2 questionnaires were conducted. The first one sought 
the views of parents about a parental involvement program. The second was conducted 
after the External Measure of Student Achievement exam conducted in Abu Dhabi public 






The results show a positive correlation relationship between parental involvement and 
student achievement. Defects of the school parental program were identified to further 
enhance parental involvement.  
Moreover, in 2013, Al-Taneji explored the practices used by school leaders to 
encourage parental involvement after finding from the previous research that parental 
involvement was low. 377 responses were collected from different regions in the United 
Arab Emirates and from a combination of leaders including principals, vice principals and 
social workers. It was found that the leaders engage parents by communicating with them, 
involving them in school decisions and in their children’s education. It was also found that 
female leaders encouraged parents to be engaged in their children’s education more than 
their male peers. It was also found that leaders in the first cycle (primary school) were 
keener to engage parents in their children’s education. 
Another study on the types of parental involvement in middle and high school in 
the UAE was done by Zaydee and Abdalla (2015). The researchers used a survey conducted 
with 2000 parents and interviews to collect information. It was found that the schools 
offered weak parental involvement opportunities in: parental responsibilities, student 
learning at home, volunteering and decision – making. Whereas, it was moderate in the 
communication factor of parental involvement.  
In addition to the previous studies, the UAE’s educational reform has also targeted 
reading. Reading events are conducted at a national level to enhance reading within the 
new generation.  This scheme is called ‘Abu Dhabi Reads’. This campaign was launched 
in 2012 and is designed to motivate students to read and create a positive culture of reading 






All in all, further studies are needed to analyze the current situation of parental 
involvement in the United Arab Emirates and what are the cultural contexts, limitations 
and challenges that may be overcome to ensure that parental involvement is implemented 
effectively. Subsequently, it is essential to then measure the impact of programs within the 
United Arab Emirates community to further enhance parental involvement.  
2.4 Types of Parental Involvement  
The types of Parental Involvement have been articulated thoroughly by Epstein and 
classified into six components (Epstein, Sanders, Simon, Salinas, Jansorn & Van Voorhis, 
2018). Epstein placed the six components in two main categories which are home-based 
and school-based.  The home-based involvement includes involvement between the school, 
community agencies and engagement in educational activities at home. The school-based 
involvement includes parents volunteering at school, communication between parents and 
teachers and parental involvement in school governance. The Epstein components of 
parental involvement include parenting, communicating, volunteering, learning at home, 
decision-making and collaborating with the community. 
Parenting is the first component and aims to help all families establish home 
environments to support students. Schools may host workshops for parents, present 
resources and suggestions of home conditions that support the students. The parents will 
then build confidence about their parenting skills, comprehend their own and their 
children’s challenges and feel supported by the school. The results for students may impact 
the overall academic achievement of the student including development of positive 
personal habits, awareness of their family support and the importance of school. Similarly, 
the impact is also beneficial to teachers who can start to understand the families’ 






Component 2 of the Epstein model of parental involvement is communication with 
school. It is developing multi-way channels to connect schools, families and the whole 
community. Schools set up conferences with parents and meet once every term to discuss 
student progress and attainment and future targets. They must also regularly send clear and 
consistent information on school policies, activities, programs and transitions. In bilingual 
communities, schools should ensure that all forms of communication are translated or 
presented in multiple languages. The results for students are positive by raising awareness 
of their own role in partnerships, making informed decisions about their courses and 
understanding school policies. As for parents, they understand school programs and 
policies, are able to monitor their child’s progress and communicate with the school more 
effectively. Teachers increase their communication with families to elicit and understand 
family views and monitor students’ progress with the parents.  
Component 3 of the Epstein model of parental involvement is volunteering. This 
entails recruiting and organizing parent help and support. Sample practices include school 
volunteer programs that help teachers, administrators and students. The school may also 
set up a parent area or a center for parents to consistently volunteer, meet and provide 
needed resources for other families. Although challenges may include the difficulty in the 
recruitment process itself and organizing the volunteer work and providing training if 
needed, it may have positive results for students, parents and teachers. Students gain the 
skill of how to communicate with adults and increase their awareness of different types of 
talents, occupations and contributions a citizen may make towards their community. As for 
parents, they may gain an understanding of teachers’ jobs and hence form a better rapport 
with the school community. Parents’ self-confidence about their ability to work within an 






and interests and may afford to give more individual attention to students with ‘helping’ 
hands.  
The fourth component of involvement as per Epstein is learning at home. To be 
more effective, the process does not only involve assigning homework. It should provide 
information and ideas to families to assist them in helping their children at home with all 
curriculum-related activities, decisions and targets. Sample practices include sending 
information regularly to parents about the curricular objectives. Additionally, including 
information on how to support their children including strategies and homework. Parents 
should also be updated with calendars, events, and family activities that are occurring at 
school. The results for students include forming a collaborative, positive attitude towards 
school work with their families and gaining of skills and abilities that are linked to the 
curriculum. As for parents, they gain an understanding of the instructional curriculum and 
participate in the discussions of school, classwork and homework. Teachers form a respect 
for family time, appreciation of parents teaching abilities that may greatly support students 
at home and a more individualized approach for the design of homework for each child.    
The fifth component of involvement is decision-making which is a process within 
the school structure where parents are partners in school decisions, elections and advisory 
councils. Sample practices include active school boards that include parent representatives 
and school elections, where parents have a leadership role within the school structure. 
Students form an awareness of this representation and hence work within these parent 
organizations. They also form an understanding of their rights and how their parents work 
with the school to support and hear from them. Parents have an opportunity to input their 
own experiences and gain an ownership of the school. As for teachers, decision-making of 






and decision making positively. They also form a view of equal rights and responsibilities 
of the family representative in the education process of their children.  
The last component within Epstein’s framework of parental involvement is 
collaborating with the community. It is the identification and integration of resources and 
services from the community to support school programs, student learning and family 
practices. Sample practices include: providing parents and students with information on 
health, cultural, and recreational programs within the community. Furthermore, alumni of 
the school can support school programs by participating and leading by example. These 
partnerships provide service integration that involves the school and supports stakeholders 
in paradigms including counseling, health and consumership services. Although challenges 
include matching community services with the school mission and vision and assuring that 
the community opportunities are reaching all stakeholders, it can be beneficial to students, 
parents and teachers. The results for students include providing them with opportunities 
that increase their skills and talents through curricular and extracurricular experiences. 
Also, alumni may raise awareness of career options and future education endeavors. 
Parents also obtain knowledge of the local community resources and increase their 
interactions with other families. They also understand the school’s role in the community 
and how it is not limited to only academic support. As for teachers, they may use these 
resources to enrich their curriculum and pedagogical knowledge. They may use alumni that 
can be mentors, volunteers and entrepreneurs that lead the students by being role models. 
Also, it is essential that they have an understanding of the local services that they may refer 
students to, to support them.  
Studies have explored types of parental involvement and their impact on students. 






conceptualized as a construct with multi-dimensions. The researchers then studied these 
different types of involvement with grade 10 students’ achievement and 11th grade 
students’ depression rates. 1,056 students from different backgrounds participated in the 
study. It was found that parental involvement did improve academic and emotional 
functioning directly and indirectly through behavioral and emotional engagement. 
Furthermore, home-based involvement was the type of involvement with the highest 
impact on achievement. It was also found that school-based involvement was not found to 
be linked to achievement. In another study by Wilder (2014), it was found that the type of 
parental involvement dictated the degree of impact on student achievement. Hence, home 
based parental involvement is important, however it was not the case on ‘only’ supporting 
the students with homework. The study also revealed that when parents had a high 
expectation of children’s learning, the impact was the highest.   
Home-based parental involvement may be based at an instructional level and by 
supporting students with their learning through homework. A study by Gonida and Cortina 
(2014) studied the different types of parents’ involvement in homework. These are defined 
by: autonomy support, control, interference and cognitive engagement. It was found that 
types predicted mastery and performance goals of the children and the parents’ beliefs of 
academic efficacy for their child and if they predict student achievement goal orientations, 
efficacy beliefs and achievement. The researchers additionally investigated the grade levels 
on 282 5th grade and 8th grade students and their parents. Parent autonomy support was 
found to be the most beneficial. Additionally, different types of homework were associated 
with different outcomes. Parents’ control and interference was predicted by their 
performance goal and the perceptions of child efficacy. As for cognitive engagement, it 






In a similar study of the relationship between perceived parental involvement in homework, 
student homework behaviors and academic achievement, it was found that student 
homework behaviors, perceived parental homework involvement and academic 
achievement were significantly related (Núñez et al., 2015).  However, in this study the 
results were different in each grade level. Junior High and High School students’ parental 
involvement perceptions were related with students’ homework behaviors. Additionally, 
at the same grade levels, perceived parental homework involvement was stronger than in 
elementary school. In general, it was also found that there is a relationship between 
perceived parental homework involvement and academic achievement, but at different 
impact levels at different grades. Different studies support the home-based parental 
involvement; however, it is important that the spirit and attitude of the involvement is 
found. Although expectations, support and communication have been shown to improve 
achievement, it is how the parents support the students which is crucial (Jeynes, 2010).  
School-based parental involvement entails communication and participation of 
parents in school activities including volunteering. It was found that when parents were 
involved in open houses, parent-teacher conferences and special events, they were positive 
predictors for meeting adequate yearly progress (Shen, Washington, Bierlein Palmer & 
Xia, 2014). Amongst the category of parental involvement is parent volunteerism and 
participation in parent-teacher organizations (Feuerstein, 2000). These have been shown to 
increase when teachers and school staff contact parents and encourage them to actively 
participate. However, some studies also indicate that home-based parental involvement is 
more common than school-based participation. This was also linked in the same study to 
the economic status of the parents, where if their monthly income was higher it positively 






Both types of parental involvement have been shown in the previous mentioned 
studies to have a positive relationship with students’ outcomes. Schools have implemented 
numerous programs to ensure that both types of involvement increase (Behnke & Kelly, 
2011). Hence, it is important to study the types of parental involvement and their impact 
on students.  
2.5 Barriers and Challenges in Parental Involvement 
The barriers and challenges of involving parents in schools have been examined 
previously and it has been shown that it is essential to overcome them to promote parental 
involvement (Hiatt-Michael, 2001). In an article by LaRocque, Kleiman and Darling 
(2011), strategies on how to address barriers to involvement and participation were 
presented. Schools are encouraged to promote teacher requests to parents on how they 
should be involved in their children’s education. The teachers must address emotional 
barriers including that of involving parents of diverse backgrounds, also by trusting the 
parents and communicating their expectations of parents and allowing the parents to also 
convey their expectations of the teachers. As for parents that have low self-efficacy, they 
should be supported by providing them with nonacademic tasks or encouraging them to 
contact the teacher if the child is struggling with homework. Teachers must also promote 
the sense of community and comprehend the challenges that the parents may face. 
Additionally, they may use the parents’ knowledge and experience by inviting them into 
the classroom to share either with the other parents or with the children themselves.  
The next barrier that is discussed in the article is the language barrier. The language 
that is used within education can be abstract and/or confusing to parents. Hence, schools 
and teachers need to use language that is comprehensible to parents. Additionally, in the 






as interpreters, as this may upset the parent-child relationship. Another opportunity for 
parental involvement would be through other parents being volunteer translators, or even 
translators of different communication methods. Morevoer, Hourani, Stringer and Baker 
(2012) studied the constraints and limitations to parental involvement in Abu Dhabi 
primary schools. They found that language was found to be a barrier within the parents’ 
community. It was recommended that meaningful and constructive dialogues should be 
made through the use of either bilingual communications or communicating in the first 
language of the parents (Arabic).  
Physical barriers have also been addressed in this study.  Some parents do not have 
the ability to attend school during certain hours. Hence, it is the schools’ responsibility to 
provide a variety of meeting times to allow more parents to participate in school events or 
meetings. Furthermore, some schools provide babysitting and transportation services to 
solve further barriers that parents may face. The school may promote involvement by 
assessing the barriers, social and economic status of the parents, and by providing them 
with services to promote parental involvement.  
 The cultural differences barrier is the last to be discussed in LaRocque, Kleiman 
and Darling (2011). Cultural differences may present themselves by the level of what time 
and expression the parents believe they should devote to their children. Hence, a strategy 
to overcome this cultural difference is by communications and interactions between parents 
and teachers to promote cultural reciprocity. They can exchange knowledge, values and 
perspectives to reshape perceptions about the need for involvement.  
Another study about Parental Involvement and the barriers that parents and schools 
may face is by Hornby and Lafaele (2011). They attempt to explain the barriers to parental 






professionals to understand the barriers and develop more effective practices to resolve 
them. The factors include: individual parent and family factors which encompass parents’ 
beliefs about Parental Involvement, perceptions of invitations for Parental Involvement, 
current life contexts and class, ethnicity and gender. A second group of factors are the child 
factors which include age, learning difficulties and disabilities, gifts and talents, and 
behavioral problems. The third factor is about parent-teacher collaboration which includes 
differing goals and agendas, differing attitudes and differing language used. The last group 
of factors is the societal factors and includes historical and demographic, political and 
economic components.  
It is essential that barriers are surveyed in a culture and that parents are involved as 
crucial stakeholders of the importance of their involvement. Schools can then design 
programs that are based on the parental preferences to limit barriers and also find 
alternative solutions to barriers to increase involvement.  
2.5.1 Personal Barriers in Parental Involvement  
Parents have been found to face multiple barriers when trying to be involved in 
their children’s education with regards to their personal circumstances. The personal 
barriers that parents may face can entail language literacy, workplace limitations, time, and 
socioeconomic status along with many more. In the study by Hook and Wolfe (2011), the 
researchers examined variation in parental time spent with children in the United States, 
Germany, Norway and the United Kingdom. The researchers used a survey model on 6,835 
parents and found that fathers in the United States spent more time with their children if 
they are working the evening shift. As for the United Kingdom, fathers that work the night 
shift only spend more time with their children if the mother is employed.  There was no 






evening work may result in spending more time with children in education, it depends on 
the household employment arrangements and country context.  
In another study by Brock and Edmunds (2010), a survey was conducted with 116 
parents of Grades 7 and 8. The survey consisted of questions about home-school 
communication and learning at home practices. It was found that parental involvement was 
moderate and that the most prevalent barriers were lack of time and conflicts with work 
schedules. In another study by Green, Walker, Hoover-Dempsey and Sandler (2007), 
motivational beliefs were tested to examine the predictions of parental involvement. With 
regards to home-based involvement, the predictors included parents’ perceptions of 
invitations of involvement, self-efficacy beliefs and self-believed time and energy 
constraints. Akindele (2012) further confirms that time was a parental involvement barrier. 
A survey of 211 parents was conducted to show the practice of early childhood reading 
among parents. It was found that the parents had a positive perception of the need and 
importance of reading with their children. However, the availability of time was identified 
as a major obstacle by 83% of the parents.  
Socioeconomic Status (SES) has also been examined by different researchers to test 
if it has an effect on parental involvement. In a study conducted with Mexican American 
students and their parents, 1609 were surveyed across a national educational longitudinal 
study (Altschul, 2012). The results showed that the strongest factor that impacted test 
scores was maternal occupation and family income. Maternal occupation was also 
predictive of youth’s academic achievement. It was also found that parental involvement 
mediated the influence of family income and maternal education on academic achievement. 
Maternal education is explained that it may motivate mothers to ensure that their children 






human and social capital that may increase through employment and hence contribute to 
their higher achievement. As for family income, it is proposed to have an impact on student 
opportunities, experiences, and transferring economic advantages or disadvantages directly 
into student achievement.  
The study used student and parent responses to measure the variables of 
socioeconomic status controls and parental involvement that are used to predict student 
academic achievement. Student achievement was obtained from standardized tests and 
compared to Socio-economic status, family income, parents’ education, parents’ 
occupation and parental involvement. The parental involvement was assessed by six 
variables: parent-student discussion, parental help with homework, parental involvement 
with school organizations, educational resources at home, and extracurricular instruction 
and enriching activities. The results showed that within the socioeconomic factors, 
mothers’ occupation, mothers’ education and family income were significant predictors of 
students’ achievement. As for the parental involvement factors, the factors that affected 
student achievement were found to be (greater to less) parental help with homework, 
educational resources at home, extracurricular instruction, child’s gender, parental-student 
discussion of school matters, enriching activities and generational status.  
Another aspect within the socioeconomic status is the private or public-school 
factor that can potentially impact parental involvement. Parents may choose a private 
school if they are able to afford the school and hence can be assumed to be of middle to 
high economic status. Parent involvement was found to be an indicator of whether a parent 
would consider private schools because they perceive that parent communication is more 
easily facilitated and valued in private schools (Goldring & Phillips, 2008).  A report 






schools attended general parent-teacher meetings versus 87% of public-school parents 
attended these meetings (AIR, 2017). Only 75% of public -school parents attended 
scheduled parent-teacher conference versus 86% of private school parents did. As for 
school or class events, only 73% of public-school parents attended versus 89% of private 
school parents attended these events. This is similar in school fundraising participation 
where 57% of public-school parents participated and 82% of private school parents 
participated. As for volunteering, only 40% of public-school parents participated and 68% 
of private school parents participated. This disparity was also found in the satisfaction of 
private school parents who expressed that they were satisfied with the school, teachers, 
academic standards and discipline of the schools more often than public-school parents.  
 In a study in Malaysia, 80 parents of students were given a questionnaire related 
to their SES background and their involvement strategies at home (Vellymalay, 2012). 
Although all parents showed that they were involved in their children’s education, their 
education level, employment status and income affected their understanding and 
knowledge of the purpose and value in their involvement in their child’s education.  Hence, 
it was reported that the higher the parent’s socioeconomic status, the more they involved 
themselves in their child’s education.  Economic status has been studied also by Hango 
(2007) and if financial hardship have an impact on parental involvement. It was found that 
however parents are involved, when and how the involvement occurs has the biggest 
impact on lessening economic hardship. Also, the gender of the parent that takes interest 
in education plays a role on reducing the impact of economic hardship, especially at age of 
eleven.   
In a similar setting to the United Arab Emirates, Ibrahim (2017) studied the 






questionnaire with both open-ended and close-ended questions. It was found that both 
parents from high and low socioeconomic status had the willingness to be involved in their 
children’s literacy development, however the higher socioeconomic status parents had 
higher capabilities than the low socioeconomic parents. Both sets of parents conveyed that 
the mothers are more involved in their children’s literacy development, however the study 
found that parents with high socioeconomic found that both parents are important to 
participate.  Another study was conducted by O’Neil (2008) and explored low-income 
parents’ experiences of reading initiatives from school to home. Qualitative data consisting 
of interviews with low-income families indicated that low-income families have high 
expectations for their children which they feel the school does not agree with. They also 
prefer face-to-face communication with the schools, however the schools prefer writing 
communication. They also implement the programs at home that are directed by the school. 
However, they do feel that the teachers at their children’s school do not recognize that their 
children have different educational needs. Instead, they see the low-income parents as a 
homogeneous group.  
Low-income or poverty is a crucial problem that may impact children’s educational 
achievement. In 2016, 93% of parents that were not in poverty attended school or class 
events versus only 62% of parents that are in poverty in the United States of America. 
Teachers’ perceptions about how they see students who suffer from poverty and if it plays 
a role in the parents’ ability to support their children’s academic success was examined in 
a study by Thomas-Lester (2017). Seven educators from the United States of America were 
interviewed using open-ended questions about their perspective regarding barriers to 
parental involvement within their school. The teachers conveyed that time, communication 






involvement. Parents had little time because of multiple jobs or problems that may arise 
from leaving their workplace to meet with teachers. This is the same for both 
communication and accessibility of parents who are also hindered by too many 
responsibilities due to their constant need to work and to provide for their children.  
Problems that arise from parental language proficiency is when the parents speak 
another language at home than the one that is taught in school, resulting in the students 
being isolated and segregated by their inability to acquire the language with the parents 
(Arias & Morillo-Campbell, 2008). This does not mean that the parents are not concerned.  
However, they may feel that their involvement is limited to nominal activities including 
dropping them to school or acquiring needed resources for school (Varela, 2008). Colombo 
(2006) stated that many parents are limited in English skills and hence this prevents them 
from helping their children in their homework. Additionally, in a study by Öztürk (2013), 
studies about barriers to parental involvement for diverse families in early childhood 
education were examined and language barriers was one the main barriers of parental 
involvement. Improvement strategies were proposed by Mendoza (2017) who examines 
how teachers can strengthen the partnership with English Language Learning families to 
support kindergarten and lower elementary students’ reading achievement.  It is proposed 
that parents are provided with strategies and resources to support their children’s reading 
development and are also encouraged to observe teacher strategies in the classroom.  
Parental level of education may inhibit them from supporting their children at 
home, or decrease their self-efficacy perception towards their ability to support their 
children (Lopez, 2001). It is suggested that schools support overcoming these barriers by 
presenting parents with convenient materials. In a review of the literature of Hispanic 






Furthermore, the review shows that low educational levels among Latino parents may 
impact their parental involvement. Kohl, Lengua and McMahon (2000) found that parental 
education level was associated with parent-teacher contact, where the higher the level of 
education, the more contact occurs between parents and teachers. It was also associated 
with the teacher’s perception of the parents’ value for education and the support they can 
give at home. It is explained that higher educated parents have better awareness of the 
importance of parental involvement. Parents of lower education level may not feel 
confident to support their children or that they should not interfere with the school’s 
authority.  
All in all, personal barriers that limit parental involvement should be explored to 
ensure that they are resolved or limited. Perception studies of parental involvement in 
schools about the challenges or barriers they may face are important to determine the main 
source of these challenges and open dialogue between schools and parents for the ultimate 
goal of ensuring effective parental involvement.  
 
 
2.5.2 School Related Barriers in Parental Involvement 
School related barriers are the factors that limit parental involvement as a result of 
school-based issues. These can be: weak communication from the school, a problem with 
cooperative strategies from the school, lack of policies or policies that inhibit 
communication, and a lack of resources for involvement.  In a study by Green, Walker, 
Hoover-Dempsey and Sandler (2007), many barriers were surveyed amongst parents to 






Although there were many factors including socioeconomic status, life context and parents’ 
self- efficacy, the most impactful was found to be parents’ interpersonal relationships with 
teachers and children. This can be promoted by increasing school communication and 
sharing views with regards to all school issues.  
Numerous schools are now reaching out to resources that promote communication 
and collaboration, including technology. Olmstead (2013) collected data through surveys 
and semi-structured focus group interviews to analyze the relationship between teachers 
and parents’ perceptions about electronic communication and its impact on student 
achievement. It was found that both parents and teachers perceive electronic 
communication as an effective means and that parental involvement is crucial. 
Additionally, electronic communication allows parents to be involved without being there 
physically. Hence, schools should invest in websites, parents’ portals, and online features 
to ensure that parental involvement is encouraged.  
Communication may be a barrier that parents may face when trying to engage in 
school activities. Galindo and Sheldon (2012) found that when sampling 16, 425 students 
from 864 schools it was found that, when the school exerts effort into communicating and 
engaging families, there is greater family involvement at school. These were also linked to 
gains in reading and mathematics achievement in the early education cohort. In a study 
about new strategies to increase participation of parents in 12 urban charter schools, it was 
found that schools that offered incentives and services to parents increased their 
participation (Smith, Wohlstetter, Kuzin & De Pedro, 2011). In fact, schools that increase 
communication by utilizing technology for different parental involvement activities and 
involve parents in decision-making and governance of school increase parents’ self-






Collaboration and cooperativeness are both attributes that may become barriers to 
parental involvement if schools do not put effort into promoting them. In a study of parental 
perceptions in an Irish immersion school of what barriers they face, the parents perceived 
that the school did not give them invitations or that there were no opportunities for their 
involvement (Kavanagh & Hickey, 2013).  When schools create parental involvement 
programs to help their students, this shows that the school is cooperative and collaborates 
for the sake of the child. For example, Latino families in the United States of America 
(USA) have shown a lower parental involvement rate and they risk the highest dropout 
rates and academic underachievement (Laird, DeBell, & Chapman, 2006). Programs in 
schools were designed to enhance parental involvement targeted at Grade 6 to 12 parents. 
These programs showed an innovative, promising approach to involve this community and 
enhance student achievement (Behnke & Kelly, 2011). A program that was developed to 
increase meaningful communication between African American parents and the 
educational community is the Empowered Youth Program (EYP) (Bailey & Bradbury-
Bailey, 2010). It resulted in increasing parental involvement through collaborative and 
cooperative strategies including special information sessions that were dedicated for 
parents to understand their role. This program was initiated as an enrichment program that 
bridges the gap between schools and the community and was found to be effective. Hence, 
when schools show an increase in cooperativeness, the students and the parents both 
benefit.  
Lack of resources from the school has also been described as a barrier by parents 
(Kavanagh & Hickey, 2013). In a study conducted with immersion students in Ireland, 
parental involvement barriers were studied. 84 parents underwent semi-structured 






Low proficiency of parents in language, practical issues including time and childcare issues 
and child resistance were noted (Kavanagh & Hickey, 2013). Amongst the school factors, 
it was found that lack of resources was a significant difficulty faced by the parents. The 
parents found that there is a limitation of suitable resources in Irish (which is a second 
language to them). Specifically, this shortage was found in reading materials. This is 
indicated as a school factor, because schools should be providing the parents with an access 
to these resources to support their children. This can also be similar to the context of this 
study, where parents either do not know or do not have access to reading materials in 
English.  
All in all, barriers can limit parental involvement which in turn impacts student 
achievement. Studies have identified many barriers which are streamed into two main 
domains, personal barriers and school related barriers. However, as noted in the previously 
discussed studies, the barriers are linked to the culture of the community surrounding the 
school. It is essential that a thorough study about parental involvement is conducted to 
analyze the barriers that may be presented to Emirati parents. 
 
2.6 Summary 
In this chapter the researcher reviewed some of the literature linked to parental 
involvement. The researcher presented the theoretical framework that is based on 
Vygotsky’s Sociocultural theory and Bandura’s Social Learning Theory. The implications 
of the Sociocultural theory linked language acquisition with parental involvement. As for 
the Social Learning theory it was implied that there was a link between parents’ self-






researcher then discussed the importance of parental involvement on students in general 
and in reading in particular. Findings of parental involvement studies in the United Arab 
Emirates were also presented and a policy that was developed based on international 
studies and observations of parental involvement in Dubai was also discussed. Lastly, the 
researcher presented the types of parental involvement and the barriers and challenges of 
Parental Involvement, compartmentalizing them into either personal or school barriers and 









Chapter 3: Methodology 
3.1 Introduction 
This chapter focuses on the methodology of this study. It delineates the methods 
and procedures used to investigate Emirati parents’ involvement in their children’s English 
language reading in primary grades in one of the major cities in the UAE. It is comprised 
of a detailed description of the study design, population and sample selection techniques, 
instruments used, data collection and procedures and analysis of both quantitative and 
qualitative data, the validity and reliability of the instruments and ethical considerations. 
The study was guided by five study questions: 
1. What do Emirati parents of primary grade children report about their 
involvement in their children’s English language reading?  
2. How do Emirati parents of primary grade children view their involvement with 
their children’s English language reading?  
3. What obstacles do Emirati parents encounter in their involvement in their 
children’s English language reading?  
4. Are there any significant differences of Emirati parents’ involvement in terms 
of their: educational level; English literacy; school type; and socio-economic 
level? 
5. Are there any variations of parents’ self-report and their views about their 
involvement? 
3.2 Study Design 
This study used an explanatory sequential mixed method design (Creswell, 






first phase starts with the collection and analysis of quantitative data followed by the 
second phase of collection and analysis of qualitative data. In the first phase, the 
quantitative data was collected (questionnaires were given to parents), followed by the 
second phase where qualitative data collection (interviews were conducted with parents). 
The rationale of using an explanatory sequential method design was to have more in-depth 
interpretation and explanation of qualitative data which acts to augment data collected from 
the quantitative questionnaire-based data, as suggested by Ivankova, Creswell, and Stick 
(2006). In addition, the same authors recommended combining the two methods to avoid 
weaknesses that might be associated with one of them (Ivankova et al., 2006). Moreover, 
a mixed method design gives the chance to address the phenomena at different levels, and 
have insight and understanding of it (Mills & Gay, 2016).  
3.3 Population and Sample 
The population of this study was the Emirati students in primary grades in one of 
the major cities in the UAE. In this selected city, the total number of students of primary 
grades who were enrolled in the academic year of 2017-2018 was 16,253. This study 
targeted 8 schools which had a total number of 2,432 students in their primary grades. 
However, the targeted number of students was 1,820 who were given the questionnaire to 
deliver it to their parents in order to fill them.  From the 1,820 students, the researcher 
received (n=498) responses.  
3.3.1 Questionnaire Sample  
Information about the participants in this study was organised into tables. Table 1 
presents a description of children by school type; Table 2 presents a description of children 






participating parents in this study; Table 5 presents the age of the participating parents in 
this study; Table 6 presents the first language spoken by the participating parents in this 
study; Table 7 presents the second language spoken by the participating parents in this 
study; Table 8 presents a description of the participating parents by their educational level; 
Table 9 presents the marital status of the participating parents; Table 10 presents the socio-
economic status of the participating parents in this study, Table 11 presents the workplace 
of the participating parents and Table 12 presents the number of children per family.    
 
As it is shown in Table 1, the majority of the children (n=358) are studying in public 
schools by 72%, while the rest (n=140) are studying in private school by 28%. 
 
As it is shown in Table 2, more female children (n=285) were a part on this study 
by 57% than the male children (n=213) by 43%.  
Table 1:Description of Children by School Type (n=498) 
School Type Number of Children  Percentage 
Public 358 72% 
Private 140 28% 
Total 498 100% 
Table 2: Description of Children by Gender (n=498) 
Children Gender Number of Children Percentage 
Male 213 43% 
Female 285 57% 







Table 3 shows the distribution of children by grade which were first, second and 
third. The majority of children were from third grade (n=212) by 43%, following by 
children from first grade (n=182) by 36%, and finally children from second grade (n=104) 
by 21%.  
 
As it can be seen from Table 4 above, the majority of the participating parents in 
this study were mothers (n=304) by 61%. While the fathers were (n=163) by 33%. Only 
(n= 26) by 5% said that both parents participated together, and (n=5) by 1% said that other 
family members were the main participants in the study.   
Table 3: Distribution of Children by Grade (n=498) 
Grades of Children Number of Children Percentage 
First  182 36% 
Second  104 21% 
Third  212 43% 
Total 498 100% 
Table 4: The Participants in This Study (n=498) 
Participating Parents Number of Responses  Percent 
Father 163 33% 
Mother 304 61% 
Both Parents  26 5% 
Others (family member) 5 1% 







As indicated in Table 5, the age of the majority of the participating parents ranged 
from 30 to 39 (n=310) at 61%. While (n=112) at 23% ranged from 40 to 49, and (n=53) at 
11 % ranged from 20 to 29. The lowest percentages of participants ranged from less than 
20 (n=8) at 2%, (n=10) at 2% from 50 to 59, and (n=5) at 1 % was at 60 and more.  
 
Table 6 shows the first language spoken by the participants in this study. The 
majority of them (n=489) speak Arabic as their first language by 98%, while the rest (n=9) 
speak another language than Arabic as their first language by 2%.  
Table 5: The Age of the Participants (n=498) 
Age of the Participating 
Parents 
Number of Responses Percentage 
Less than 20 8 2% 
20 – 29 53 11% 
30 – 39 310 62% 
40 – 49 112 23% 
50 – 59 10 2% 
60 or more 5 1% 
Total 498 100% 
Table 6: First Language Spoken by the Participating Parents (n=498) 
First Language  Number of Responses Percentage  
Arabic  489 98% 
Other  9 2% 







Table 7 shows the second language of the participating parents. The majority of the 
participants in this study speak English as their second language by 76%.  While (n=109) 
by 22% said that they are speak only Arabic (monolingual). The rest of (n=9) by 2% said 











As it is shown in Table 8, the majority of the participating parents (n=208) have a 
bachelor degree by 42%, followed by (n=206) at 41% of who have high school degrees, 
and then (n=42) by 8% have finished only primary/elementary school. The lowest two 
Table 7: Second Language Spoken by the Participating Parents (n=498) 
Second Language  Number of Responses Percentage  
English (bilingual)  380 76% 
Only Arabic (Monolingual) 9 2% 
Other foreign languages  109 22% 
Total 498 100% 
Table 8: Description of Participating parents by their Educational Level (n=498) 
Educational level Number of 
Responses 
Percentage 
Illiterate 11 2% 
Primary/Elementary 42 8% 
Secondary 206 41% 
Bachelor 208 42% 
Masters 26 5% 
Doctorate 5 1% 






degrees are (n=26) of participants at 5% with a master’s degree, and (n=11) at 2% are 
illiterate and (n=5) at 1% have a doctorate degree.   
 
Table 9 shows the marital status of the participating parents. The majority of them 
(n=479) are married by 96%, followed by divorced (n=12) at 2%, and finally (n=3) 1% of 
them are widowed and (n=4) 1% are single (other family members).   
 
Table 9: Marital Status of the Participating parents (n=498) 
Marital Status Number of Responses Percentage 
Married 479 96% 
Divorced 12 2% 
Widowed 3 1% 
Single (other family members  4 1% 
Total 498 100% 
Table 10:  Socio-Economic Status (SES) of the Participating parents (n=498) 









Medium (between AED 15,000 and 49,000) 355 71% 
High (AED 50,000 and more) 40 8% 






Table 10 above shows the socio-economic status (SES) of the participating parents. 
The majority of them (n=355) have a middle SES by 71%, followed by a low SES (n=103) 
by 21%, and the smallest percentage (n=40) at 8% have a high status.  
 
 Table 11 shows the workplace of the participating parents. As it is showed above, 
73% of the participants (n=364) work in the public sector, followed by 22% of them 
(n=107) who don’t work, and (n=27) at 5% work in the private sector.  
 
 Table 12 shows the number of children per family. The majority of the families 
(n=258) have 4 to 6 children by 52%, followed by (n=145) at 29% who have 1 to 3 children, 
and (n=95) at 19% have 7 or more children.  
Table 11: Workplace of the Participants (n=498) 
Workplace Number of Responses Percentage 
Public Sector 364 73% 
Private Sector 27 5% 
Don’t Work 107 22% 
Total 498 100% 
Table 12: Number of Children per Family (n=498) 
Number of Children Number of Responses Percentage 
0-3 145 29% 
4-6 258 52% 
7 and more 95 19% 






3.3.2 Interview Sample  
From the pool of the participants, a group of ten participants (five mothers from 
public schools and five mothers from private schools) were selected to be interviewed, 
based on their willingness to sit for the interview. Below is a descriptive profile of the ten 
participants who took part in the interviews. They were given pseudonyms to protect their 
identities.   
Mariam:  Mariam is 31 years old, the mother of a first grade male student who goes to a 
public school. Her husband is 33 years old. They have five children. Mariam 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Both parents have a high school diploma. Arabic is their first 
language and English is Mariam’s second language, while the husband doesn’t 
have a second language. 
Iman:  Iman is 28 years old, the mother of a second grade male student who goes to a 
public school. Her husband is 33 years old. They have three children. Iman 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Both parents have a high school diploma. Arabic is their first 
language and English is their second language.  
Hamda:  Hamda is 36 years old, the mother of a second grade female student who goes to 
a public school. Her husband is 37 years old. They have five children. Hamda 
doesn’t work and her husband doesn’t work either. The family’s socio-economic 
level is low class. Both parents finished only primary school. Arabic is their first 






Amna:  Amna is 43 years old, the mother of a second grade male student who goes to a 
private school. Her husband is 52 years old. They have six children. Amna 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Both parents have a high school diploma. They both speak 
Arabic as their first language and English as their second language.  
Noura:  Noura is 31 years old, the mother of a second grade female student who goes to 
a public school. Her husband is 30 years old. They have four children. Noura 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Both parents have a high school diploma. Arabic is their first 
language, and they speak English as their second language.  
Reem:  Reem is 35 years old, the mother of a third grade male student who goes to a 
private school. Her husband is 42 years old. They have three children. Reem 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Both parents have a bachelor degree. Arabic is their first 
language, while English is their second language.  
Mona:  Mona is 40 years old, the mother of a first grade female student who goes to a 
private school. Her husband is 39 years old. They have eight children. Mona 
works in the private sector, while her husband works in the public sector. The 
SES of the family is high class. Mona has a bachelor degree, while her husband 
has a master’s degree. They both speak Arabic as their first language and English 
as their second language.  
Halima:  Halima is 41 years old, the mother of a second grade female student who goes 






works in the private sector, while her husband works in the public sector. The 
family’s SES is middle class. Halima has a high school degree, while her 
husband finished only primary school. Both of them speak Arabic as their first 
language and English as their second.  
Fatima:  Fatima is 40 years old, the mother of a first grade female student who goes to a 
public school. Her husband is 43 years old. They have ten children. Fatima 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Fatima has a high school diploma, while her husband has a 
master’s degree. Both of the parents speak Arabic as their first language and 
English as their second language.  
Asma:  Asma is 37 years old, the mother of a third grade male student who goes to a 
private school. Her husband is 39 years old. They have three children. Asma 
doesn’t work, while her husband works in the public sector. The family’s SES 
is middle class. Asma has a diploma degree in IT, while her husband has a 
master’s. They both speak Arabic as their first language and English as their 
second language.  
3.4 Instruments  
Three instruments were utilized to collect both quantitative and qualitative data. 
These instruments included the following: A) Background Information Questionnaire, B) 






3.4.1 Background Information Questionnaire  
 The background information questionnaire was designed to collect information 
from the participants. It covered the demographic data including school type; age of the 
participant/s; the first and the second language of participant/s and their children’s first and 
second languages; the marital status of the participant/s; the educational level of the 
participant/s; the socio-economic level of the family; the number of the children of the 
participant/s; the workplace of the participant/s; the gender of the child; the grade of the 
child; how often parents read in English and how often in Arabic for/with their children 
and who is more involved in the children’s English reading. This questionnaire has multiple 
choice statements (see Appendix A).  
3.4.2 Parental Involvement Questionnaire    
This questionnaire aimed at collecting quantitative data to answer the first, third, 
fourth and fifth study questions about how parents reported their involvement, and whether 
there are any differences in Emirati parents’ involvement in terms of: educational level; 
English literacy; school type; and socio-economic level (see Appendix B). 
The parental involvement questionnaire (PIQ) included three main sections: 1) 
parental involvement at school; 2) parental involvement at home and 3) obstacles parents 
face in their involvement. Parental involvement at school has two categories which are: 
school communication and participation in school activities. Parental involvement at home 
has two categories as well: reading material support and academic instruction and 







The first section of the PIQ, which is about parental involvement at school, has ten 
items respectively: “I communicate with my child’s English language teacher; I regularly 
check and sign my child’s reading activities; I read school’s letters and brochures and 
respond to them; I respond to my child’s reading progress reports and results; I use the 
school website to download reading and other materials; I participate in the school’s 
English language reading activities; I attend parents’ meetings and parents’ conferences; 
I discuss my child’s reading performance with their English teachers; I organize English 
language reading activities with my child’s teacher/school; I donate English books and 
resources to schools.”  
The second section of the PIQ, covering parental involvement at home, has eleven 
items as the following: “I buy English books for my child from bookshops/book fairs; I 
borrow English books from public libraries for my child; I take my child to local reading 
events/workshops; there is a reasonable number of English language books at our home; 
I provide a conducive home environment for reading; I help my child English reading 
homework with my child; I read school book’s stories and bedtime stories to my child in 
English; I provide a private tutor for my child to help with English reading; I use different 
reading strategies with my child such as (reading out loud, acting, drawing, etc); I read 
different literature genres/types of books to my child in English; I ask my child to read 
aloud in English.” 
The last section of the PIQ focused on the obstacles that parents face in their 
involvement with their children’s English language reading in the following nine items: 
“My English is weak and I can’t help my child; I don’t have sufficient time to read with my 
child; I find difficulty in distributing my efforts among my children; My English is weak 






communicate what we should do as parents; School’s policies do not encourage/facilitate 
volunteer activities; The teacher of my child is not collaborative/communicative; The 
school resources are limited and cannot help my child with English language reading; The 
school encourages reading in Arabic, but not in English.” 
This questionnaire was on paper and it included 30 close-ended items. Reja, 
Manfreda, Hlebec, and Vehovar (2003), highlighted the importance of having close-ended 
items which is to discover responses that participants give spontaneously. Brace (2018), 
also mentioned that close-ended items are popular among studies because participants like 
to have a list of answers where they pick what suits them. The author also mentioned that 
such a questionnaire can be easily administered (Brace, 2018).   
The study followed the steps of questionnaire writing suggested by Cohen, Manion, 
and Morrison (2007). Firstly, the purposes/objectives of the questionnaire are selected. 
Secondly, the population and the sample are selected. Thirdly, the topics/ 
constructs/concepts/issues to be addressed are created in order to meet the objective. 
Fourthly, the types of measurements/scales are selected. Fifthly, the questionnaire is 
written. Next, the validity and the reliability are checked. And finally, the questionnaire is 
administered.  
The study also considered ethical issues accompanied by the questionnaire 
including the objectives and the instructions for the participants which explained what they 
were expected to do. Additionally, the study accompanied the questionnaire with a consent 
letter in which participants were told that information would be confidential and that they 
could withdraw at any time during the study process. Moreover, the study avoided 
ambiguous questions, leading questions, complex questions, questions that have double 






3.4.3 Semi-structured Interview  
The third study instrument consisted of the individual semi-structured interviews 
(see Appendix C). Interviews gathered information to answer study question two about 
parents’ views about their role in their children’s English reading, and obstacles they face 
in their involvement. According to Mills and Gay (2016), interviews provide information 
that might be inaccessible by other instruments like observation or questionnaires. Mills 
and Gay (2016) also explained that interviews follow up questionnaires to understand 
particular situations by observing emotions, interests, attitudes, values and concerns much 
more closely. 
The interview had two main sections: demographic data and types of parental 
involvement types and obstacles faced. The study used both open-ended and close-ended 
questions as suggested by Mills and Gay (2016). The justification for combining both types 
of questions is that “a closed question allows for a brief response such as yes or no, 
whereas an open-ended question allows for a detailed response and elaboration on 
questions in ways you might not have anticipated” (Mills & Gay, 2016, p. 339). 
 The interview followed the seven stage framework suggested by Kvale (2007) for 
interviews. The first stage is ‘theming an interview’. This stage occurs before the actual 
interview takes place and involves formulating themes and writing questions. It also 
includes setting up the purpose of the study. The second stage Kvale (2007) suggested is 
‘designing the interview’ where the interviewer decides which techniques to use in order 
to elicit information. In addition, the interviewer decides the number of the participants 
needed. Kvale (2007), recommends that the interviewer keep interviewing until there is no 
longer any need to pursue data. The third stage is conducting the interview, where 






are used, and a brief summary about the study and the questions that they will be asked. 
Mills and Gay (2016), addressed the importance of listening in the process of conducting 
interviews. Moreover, the authors argued to avoid interrupting interviewees, especially 
when they are silent. Furthermore, Mills and Gay (2016) encourage a  follow up activity, 
open-ended questions, avoiding being judgmental or debating interviewee opinions. 
(Kvale, 2007) suggested that the interviewer think about his/her appearance, body language 
and eye contact, and treat the interviewees with respect. The fourth stage of the Kvale 
(2007) model is ‘transcribing the interviews’. Graneheim and Lundman (2004), mentioned 
that transcribing interviews into text is valuable because it might influence the meaning of 
body language such as silence, laughter, sighs, postures, gestures and so on. The fifth stage 
is ‘analysing the transcribed data’ by using appropriate types of investigation, whether 
simple or advanced analysis (Kvale, 2007). The sixth stage of the Kvale (2007) suggested 
framework is ‘verifying validity and reliability’.  The interviewer can check the validity by 
investigating the truth of the statements by asking questions continually. While the 
reliability could be checked by asking the same questions more than once to test the 
consistency of answers. The final stage is ‘reporting the results of the interview’ (Kvale, 
2007). The interviewer communicates the findings in the study document in a scientific 
and ethical manner. 
3.5 Data Collection and Procedures  
This section introduces the data collection steps in the academic year of 2017-2018 
and during the summer break of 2018. The data collection was done in two phases. The 
first phase took place in the last two months, May and June, of the academic year of 2017-






was during the summer break of the year 2018. The study conducted interviews with ten 
participants.  
Data collection procedures in the study started by obtaining a formal request from 
the College of Education to begin the data collection proceedings. This letter with other 
documents including: Emirates ID, passport, a summary of the study, and a copy of the 
questionnaire and the interview questions sent to the official website of the Department of 
Education and Knowledge. It took the department about two months to issue the approval 
letter (see Appendix D).  
 There was communication with the department requesting a list of Al Ain public 
and private schools, their telephone numbers, locations, and total number of national and 
expat students from which the sample of this study was selected. The list was obtained by 
email as an excel sheet with all the requested details.  
After getting the letter and the list of the schools, the researcher contacted the 
targeted schools by telephone, email and school visits where appointments were solicited 
with principals and head teachers of English language.  The purpose of the study was given 
and the school was informed about the questionnaire distribution process (give them to the 
students who take them home to their parents who fill them and send them back to the 
school where they will be collected by the study). Some schools distributed the 
questionnaires by themselves, while others walked the researcher to the classes where they 
were distributed to the students. After the distribution and continuous communication with 
schools, questionnaires were collected within a month of the distribution date. Some 
schools were very cooperative, while others were difficult to deal with. That affected the 







Before distributing the questionnaires and conducting interviews, they were 
translated from English to Arabic to make it easier for parents to fill in. The majority of 
respondents did not have proficiency in English. After the collection of the questionnaires, 
they were coded to fit in the SPSS software.  
The second phase of data collection was conducting interviews which took place in 
the summer break of the year 2018. Parents who were willing to participate were contacted. 
All the participants in the interviews were mothers. Before doing the actual interview, the 
study informed each participant about the purpose of the study and a consent form was 
signed. They were also informed about the confidentiality of their participation. All the 
interviews where recorded in audio files and then transcribed for analysis. 
3.6 Data Analysis 
 In analysing quantitative data, Statistical Package for Social Sciences (SPSS) was 
used to extract frequencies like means, medians, modes and standard deviations. It also 
identified the most common and the uncommon types of parental involvement. In addition, 
it used ANOVA, T-Test and Tukey Post Hoc tests to find educational level; age; Arabic 
and English literacy; school type; economic level and workplace of parents to determine 
differences in their involvement.  
 The study used the guidelines offered by Kvale (2007) which consists of six steps 
to analyse interviews. In the first step, participants talk about their experiences and express 
their feelings regarding the topic. In the second step, participants sense the meaning of the 
interview where the interviewer should not intervene in the flow of thoughts. In the third 
step, the interviewer starts to interpret what the interviewee is saying and gives him/her the 






transcribed and analysed. In the fifth step, the interviewer makes sure that the 
interpretations are accurate by asking the interviewee to have a look at the transcriptions 
as a form of validation. In the last step, the interviewee obtains new knowledge and insights 
from the interview.  
 In this study, to analyse interviews, the study followed the guidelines offered by 
Kvale (2007). The study gave participants time to express their views about their practices 
and roles as parents in their children’s English language reading at school or at home, and 
to define obstacles they face, both on the personal level or the school level. Types of 
statements used were asked such as: “I communicate with my child’s English language 
teacher”; “I participate in the school’s English language reading activities”; “I provide 
a conducive home environment for reading”; and “I read different literature genres/types 
of books to my child in English.” This technique gave the interviewees the opportunity to 
get new insights and reflect on their involvement in their children’s English reading. 
During the interviews, the study summarised some main answers in order to allow 
interviewees to modify, add or confirm. Next, the study transcribed and analysed the 
interviews. A panel of experienced professionals from the field of education helped to find 
emerging themes which followed Kvale's (2007) suggestion to go over transcriptions to 
find main themes. Some of the key themes were ‘online communication’; ‘school-book 
fairs’; ‘weak English of parents’; ‘little time’ and ‘no English reading activities’. Then the 
study combined together the essential themes into descriptive statements (Kvale, 2007). In 
the final step, the study sent a copy of the interview transcriptions to the participants to 






Table 13: Data Collection & Analysis Methods 




1. What do Emirati parents of 
primary grade children report 
about their involvement in their 
children’s English language 
reading?  
- Questionnaire  - SPSS software 
(frequencies).  
2. How do Emirati parents of 
primary grade children view their 
involvement with their children’s 
English language reading?  
- Interview - Coding themes.  
3. What obstacles do Emirati 
parents encounter in their 
involvement in their children’s 
English language reading?  
- Questionnaire  
- Interview  
- SPSS software 
(frequencies). 
- Coding themes.  
4. Are there any significant 
differences of Emirati parents’ 
involvement in terms of their: 
educational level; English 
literacy; school type; and socio-
economic level? 
 
- Questionnaire  - SPSS software 
(frequencies, 
ANOVA, T-Test, 
and Tukey Post 
Hoc).  
5. Are there any variations of 
parents’ self-report and their 
views about their involvement? 
- Questionnaire  






3.7 Validity & Trustworthiness  
In this study, two tools were used to answer the study questions. Cohen et al. (2007) 
recommended that the study ask a group of specialists in the field of the topic to review the 
instruments and approve them. To check the validity of the questionnaire, the study 
presented the questionnaire to five faculty members from the United Arab Emirates 
University from the college of Education and the college of Humanities and Social 






The feedback was positive, with most commenting that it was well written. There 
were recommendations for minor adjustments to the questionnaire and interview questions, 
especially with regard to clarifying the language. For instance, one academic recommended 
to use simplified terms since parents might not understand academic terms I used. When 
the interviews were done, the effectiveness that recommendation was seen. They also 
suggested deletion of some irrelevant items to the purpose of the study, and a merger of 
others.  
After receiving feedback, the researcher met with the supervisor and finalised the 
questionnaire after making necessary modifications. In the final step, the study gave the 
questionnaire to two English instructors to check its clarity and ensure that it is ready for 
application.  
The Trustworthiness of interview questions was also checked by the same faculty 
in the UAE University. One major feedback was to delete a question. Another was to 
rephrase two questions and make them more direct for participants. According to Kvale 
(2007) the validity of interview questions can be assessed by continuously checking the 
responses. The study summarised the interviewee’s points, and asked the same questions 
in different ways to repeat accurate answers. In addition, the researcher used Triangulation 
(used more than one method) to collect data as it was recommended by Denzin (1978) that 
triangulation means that researchers use different types of methods to study one particular 
phenomenon. 
3.8 Reliability & Dependability  
Reliability coefficient or the internal consistency of the items was checked by SPSS 






using Cronbach's Alpha. The reliability of the questionnaire items is (0.83). Darren and 
Mallery (1999) identified ranges of reliability coefficient as between 0 and 1. They 
provided the following scoring: “.9 =Excellent, > .8 =Good, > .7 =Acceptable, > .6 
=Questionable, > .5 = Poor, and < .5 =Unacceptable”. Therefore, the reliability of this 
questionnaire’s items is (good) which indicated that the instrument was reliable.  
As for the dependability of the interviews, Conway, Jako, and Goodman (1995) 
recommend that reliability tends to be higher if the interviewer is trained in doing 
interviews. Therefore, the study read a lot, watched videos of how to conduct an interview, 
and did an actual practice interview with a friend to know how to perform in the real 
interviews. In addition, the study used the technique of paraphrasing, summarising and 
asking some questions twice to avoid contradictions and inaccuracy of information.  
3.9 Ethical Considerations  
All the ethical issues were considered in this study. At the beginning a permission 
letter was obtained from the Department of Education and Knowledge in Abu Dhabi (see 
Appendix D). It was from an online service provided by the department. After getting the 
written permission, the eight schools were contacted and an appointment with the 
administration and English head teachers was solicited. In the meeting, all details were 
explained to them about the instrument and data collection. The schools were the medium 
between the study and the parents who filled the questionnaires. However, some schools 
arranged for the study to distribute the questionnaire to the students who took it home 
where parents filled it and sent it back with students to the school. Before conducting the 
questionnaire and the interviews, the study gave parents informed consent letters (see 
Appendix F and G), to sign ensuring that their participation was voluntary and that they 






voluntary consent is highly recommended not only for the participants’ safety, protection, 
and respect, but more importantly for the integrity of the study itself.  In addition to that, it 
indicated that there was no anticipated physical or psychological risk to the participants. 
As for confidentiality, no one had access to the gathered data except the study. 
3.10 Summary  
This study aimed at exploring Emeriti parental involvement in their children’s 
English reading in grades 1, 2 and 3 in Al Ain public and private schools. A mixed method 
design was adopted to achieve the aim of this study, which combined a questionnaire and 
an interview. 498 parents from eight schools from Al Ain were selected randomly to be the 
sample of this study. Data collection went through two phases which were: questionnaire 
distribution in schools to be filled by parents at home, and the second phase of individual 
interviews with parents who volunteered to be a part of this study. The questionnaire results 
were analysed in SPSS software. The interviews were analysed thematically with a group 











Chapter 4: Results 
4.1 Introduction  
This chapter presents the findings of this study which was conducted to explore 
Emirati parental involvement in their children’s English language reading in the primary 
grades in one of the major cities in the UAE. This study used a mixed method research 
design to answer the following research questions:  
1. What do Emirati parents of primary grade children report about their 
involvement in English reading?  
2. How do Emirati parents of primary grade children view their involvement 
with their children?  
3. What obstacles do Emirati parents encounter in their involvement in their 
children’s English language reading?  
4. Are there any significant differences of Emirati parents’ involvement in 
terms of their: educational level; English literacy; school type; and socio-
economic level? 
5. Are there any variations between parents’ self-report and their views on 
their involvement? 
This chapter shows the results of the quantitative and qualitative data collected 
through a questionnaire, and semi-structured interviews. The quantitative data gathered 
from the questionnaire were used to answer the first, third and fourth research questions 
about how Emirati parents reported their involvement in their children’s English language 
reading, what obstacles they encountered, and whether there were any significant 
differences of Emirati parents’ involvement in terms of educational level, English literacy, 






The qualitative data, which was gathered from interviews with 10 parents, were 
used to answer the second and the third research questions about how Emirati parents of 
the primary grades children viewed their involvement in their children and what obstacles 
they encountered in their involvement. The qualitative data will be presented in core 
themes and ideas. Finally, the researcher obtained data from (both quantitative and 
qualitative) to answer the fifth research question which explored whether there were any 
variations among the parents’ self-report and their views regarding their involvement in 
their children’s English language reading.  
4.2 Results  
4.2.1 Results of Question One 
What do Emirati parents of primary grades children report about their involvement in 
English reading? 
To answer the above question, the means of all the questionnaire items were 
calculated, the means of all the questionnaire categories were ranked, and a detailed 
analysis of each of the parental involvement categories was conducted.   
Table 14 indicates the means and standard deviations of the parental involvement 
categories. As is seen below, the overall mean of parental involvement is (M=3.19: 
SD=1.27). The table also shows that the Communication category was most significant 
with a mean (M=3.86: SD=1.18). The Academic Instruction and Supervision came second 
with a mean (M=3.21: SD=1.3), followed by the Reading Material Support category with 
a mean (M=2.91: SD=1.29). The last category was Involvement in School Activities with 









Table 15 below presents the means and the standard deviations of the items related 
to school communication. The average mean of this category is (M= 3.86: SD=1.18) which 
is the highest among the other categories. The means of the items in this category ranged 
between (M=4.55: SD=0.87) and (M=3.21: SD=1.53). The items of this category included 
the following: “I read school’s letters and brochures and respond to them”; “I respond to 
my child’s reading progress reports and results”; “I regularly check and sign my child’s 
reading activities”; “I communicate with my child’s English language teacher”; “I use 
the school website to download reading and other materials.”  
Table 14: Parental Involvement Categories (n=498) 
Category M SD 
Communication 3.86 1.18 
Academic Instruction and Supervision 3.21 1.3 
Reading Materials Support 2.91 1.29 
Involvement in school activities 2.77 1.32 
Categories Average Mean 3.19 1.27 
Table 15: School Communication (n=498) 
Statement  M SD 
I read school’s letters and brochures and respond to them  4.55 0.873 
I respond to my child’s reading progress reports and results  4.31 1.064 
I regularly check and sign my child’s reading activities  3.89 1.172 
I communicate with my child’s English language teacher 3.35 1.296 
I use the school website to download reading and other materials 3.21 1.539 






Table 16 below indicates the means and the standard deviations of the items related 
to the category of academic instruction and supervision. The average mean of this category 
is (M=3.21: SD=1.3) which is the second highest after the Communication category. The 
means of the items in this category range between (M=4.39: SD=0.94) and (M=2.3: 
SD=1.65). The items of this category include the following: “I help my child with their 
English reading homework”; “I ask my child to read out aloud to me in English”; “I use 
different reading strategies with my child (e.g. reading story out loud, acting it, drawing 
it, etc.)”; “I read school book stories and bedtime stories to my child in English”; “I read 
different literature genres/types of books to my child in English”; “I provide a private tutor 
for my child to help with English reading.” 
 
 
Table 16: Academic Instruction and Supervision (n=498) 
Statement  M SD 
I help my child  with their English reading homework  4.39 0.945 
I ask my child to read out aloud to me in English   3.69 1.263 
I use different reading strategies with my child (e.g. reading 
story out loud, acting it, drawing it, etc.) 3.21 1.335 
I read school book stories and bedtime stories to my child in 
English 2.93 1.329 
I read different literature genres/types of books to my child in 
English 2.77 1.315 
I provide a private tutor for my child to help with English 
reading 2.3 1.657 






Table 17 shows the means and the standard deviations related to the category of 
reading material support. As is shown below, the average mean of the items related to this 
category is (M=2.91: SD=1.29). The means of the items in this category ranged between 
(M=3.39: SD=1.26) and (M=2.28: SD=1.30). This category included the following items: 
“I provide a conducive home environment for reading”; “I buy English books for my child 
from bookshops/book fairs”; “There is a reasonable number of English language books at 
our home”; “I borrow English books from public libraries for my child.” 
 
Table 18 presents the means and the standard deviations of the items related to 
Participation in School Activities categories. The average mean of this category is (M= 
2.77: SD=1.32) which is the lowest scored category among the rest. The means of the items 
in this category ranged between (M= 3.72: SD=1.33) and (M=1.79: SD=1.15). The items 
of this category included the following: “I attend parents’ meetings and parents’ 
conferences”; “I discuss my child’s reading performance with their English teachers”; “I 
participate in the school’s English language reading activities”; “I organize English 
Table 17: Reading Material Support (n=498) 
Statement  M SD 
I provide a conducive home environment for reading  3.39 1.265 
I buy English books for my child from bookshops/book fairs 3.33 1.289 
There is a reasonable number of English language books at our 
home 3.22 1.308 
I take my child to local reading events/workshops 2.36 1.302 
I borrow English books from public libraries for my child  2.28 1.302 






language reading activities with my child’s teacher/school”; “I donate English books and 
resources to schools.” 
 
 
Table 19 shows the descriptive analysis of all the items included in the Parental 
Involvement Types Questionnaire of Emirati parents. As is seen in Table 19, the first five 
items with the highest scores are as follows: “I read school’s letters and brochures and 
respond to them” (M=4.55: SD=0.87); “I help my child  with their English reading 
homework” (M=4.39: SD=0.94); “I respond to my child’s reading progress reports and 
results” (M=4.31: SD=1.06); “I regularly check and sign my child’s reading activities” 
(M=3.89: SD=1.17); “I attend parents’ meetings and  parents’ conferences” (M=3.72: 
SD=1.33). Three of the five highest scores belong to the communication category. The 
means of the first five highest items ranged between (M=4.55: SD=0.87) to (M=3.72: 
SD=1.33).   
Table 18: Participation in School Activities (n=498) 
Statement  M SD 
I attend parents’ meetings and  parents’ conferences  3.72 1.339 
I discuss my child’s reading performance with their 
English teachers  3.53 1.343 
I participate in the school’s English language reading 
activities  2.46 1.395 
I organize English language reading activities with my 
child’s teacher/school 2.39 1.381 
I donate English books and resources to schools  1.79 1.151 






The five items with the lowest scores are as follows: “I organize English language 
reading activities with my child’s teacher/school” (M=2.39: SD=1.38); “I take my child to 
local reading events/workshops” (M=2.36: SD=1.30); “I provide a private tutor for my 
child to help with English reading” (M=2.28: SD=1.65); “I borrow English books from 
public libraries for my child” (M=2.28: SD=1.30); “I donate English books and resources 
to schools” (M=1.79: SD=1.15). Two of the five lowest scores belong to the participation 
in school activities category, and another two of the lowest scores belong to providing 
material support category. The means of the last five lowest items ranged between 
(M=1.79: SD=1.38) and (M=2.39: SD=1.15).  
Table 19: Parental Involvement Types (n=498) 
Statement  M SD 
I read school’s letters and brochures and respond to them  4.55 0.873 
I help my child  with their English reading homework  4.39 0.945 
I respond to my child’s reading progress reports and results  4.31 1.064 
I regularly check and sign my child’s reading activities  3.89 1.172 
I attend parents’ meetings and  parents’ conferences  3.72 1.339 
I ask my child to read out aloud to me in English   3.69 1.263 
I discuss my child’s reading performance with their English 
teachers  3.53 1.343 
I provide a conducive home environment for reading  3.39 1.265 
I communicate with my child’s English language teacher 3.35 1.296 
I buy English books for my child from bookshops/book fairs 3.33 1.289 
There is a reasonable number of English language books at 
our home 3.22 1.308 
I use the school website to download reading and other 






Table 19: Parental Involvement Types (n=498) (continued) 
Statement  M SD 
I use different reading strategies with my child such as 
(reading story out loud, acting it, drawing it, etc.) 3.21 1.335 
I read school book’s stories and bedtime stories to my child in 
English 2.93 1.329 
I read different literature genres/types of books to my child in 
English 2.77 1.315 
I participate in the school’s English language reading 
activities  2.46 1.395 
I organize English language reading activities with my child’s 
teacher/school 2.39 1.381 
I take my child to local reading events/workshops 2.36 1.302 
I provide a private tutor for my child to help with English 
reading 2.3 1.657 
I borrow English books from public libraries for my child  2.28 1.302 
I donate English books and resources to schools  1.79 1.151 
 
4.2.2 Results of Question Two 
How do Emirati parents of the primary grades children view their involvement with their 
children? 
 The second research question focused on parents’ views about their involvement in 
their children’s English language reading, and the obstacles they might face in their 
involvement. Ten interviews were conducted to gather data to explore Emirati parents’ 
views in depth. The interview questions included general and specific questions related to 
parents’ views about their involvement in their children’s English language reading (see 






Qualitative data were collected through interviewing 10 Emirati parents of primary 
grades students who attend public and private schools in one of the major cities in the UAE. 
The researcher contacted the parents in order to set a time for interview with those who 
were willing to participate in the study. A semi-structured interview protocol was employed 
to interview the parents. The researcher and a panel of professionals looked for and 
analysed the emerging themes from the interviews. 
Five major themes came up from the interviews and provided a framework from 
reporting parents’ views of their involvement in their children’s English language reading. 
The themes that emerged were as follows: pathways of communication with school, school 
activities involvement, reading material support, academic pedagogy and supervision, and 
barriers to parental involvement.  
1. Pathways of Communication with School 
An analysis of the interview transcriptions showed that parents communicated with 
their children’s English language teacher directly by going to parents meetings, and 
indirectly by using various modes of communication like apps, email and phone calls. In 
addition, some parents indicated that they got reading material and their children’s reading 
tests results from teachers by different modes of communication such as reading apps, 
paper stories and communication apps. Nevertheless, other parents expressed that they 







A. Direct Communication 
Purposeful Direct Communication between Schools and Parents     
All the 10 interviewees indicated that they communicated directly with the English 
language teacher using a variety of methods. Direct communication with the English 
language teacher mostly happened by attending parents’ meetings which occurred once in 
each term in most schools, or once in every two months in other schools. All of the 10 
parents went to the parents’ meetings. Generally, parents discussed their children’s term 
results in those meetings. In addition, 3 parents expressed that they met their children’s 
English language teacher on an almost daily basis when they took their children to school. 
These parents said that they did activities with the English teacher, asked questions about 
their children’s performance in all skills and asked for advice on how to help their children 
improve in English language in general and reading in particular. Here is an extract of what 
parents said about their direct meeting with their children’s English language teacher:  
Mariam:  In each term there is a meeting where parents are told about their 
children’s results of the term. For example, in the second term there 
was a meeting to discuss the results of the first term.  
Iman:  I communicate with them (school and English language teacher) 
regularly. I go to the school about 3 to 4 times weekly. I participate 
in two activities with the English language teacher because it 
benefits students and my son.  
Amna:  Every day when I take my son to school, I go to see his English 
language teacher. I ask her about his performance in different skills 
and how I could help him, talk to him, and what to give him to help 
him with his reading skill.  
Reem:  The school organises parents’ meeting each term. It is a meeting 
where I meet with teachers individually and discuss my son’s 
results. They (the school) make a schedule and give each parent a 







B. Indirect Communication  
Schools Use Different Channels and Platforms for Indirect Commination  
Parents indicated that they also communicated indirectly with the English language 
teacher by using different modes of communication. These modes are apps like ClassDojo, 
Managebac, and WhatsApp. They also mentioned using other modes like email, phone 
calls, SMS messages, and through other people like the Arabic language teacher. The 
following comments were provided by parents on indirect communication modes: 
Iman: I communicate with the English language teacher by WhatsApp 
and ClassDojo. ClassDojo is an app the school uses to 
communicate with parents and send them material. Almost all 
parents use it. ClassDojo is more effective because it belongs to the 
school and it has pictures.  
Amna:  The schools send us an email if there is a parents meeting.  
Reem:  If I need to talk to the English language teacher, I call the school 
and they transfer me to her office.  
Mona: I’m a working mother. I work in the same school, but in a different 
building. I can’t leave work, therefore, email is the best option for 
me… We have an app called Managebac where each parent has an 
access to it by email. In each parent’s page there is everything they 
can find about all their registered children in the same school. All 
of my children go to the same school. When I access the page, I 
find everything and follow up. Teachers upload my children’s 
pictures. They also tell us if my children missed submitting 
homework and all other school and curriculum related stuff.   
Fatima: I also contact her by an app called ClassDojo.  
Asma:  There is a WhatsApp group for mothers.  
Noura:  I communicate with the teacher daily on WhatsApp. If there is 
homework, the teacher sends messages. And if I have a question, I 
ask, and she always replies.  
Hamda: There is no direct communicate between me and my daughter’s 
English language teacher because I don’t speak English and she 
doesn’t know Arabic. If I need anything from her, I ask the Arabic 







C. Communication of Reading Tests Reports  
Lack of Communication Regarding Academic Performance  
 Parents also reported that teachers communicated reading tests results differently. 
Five of the parents said that they never received their children’s reading tests results. 
However, the other five said that they did get the results and they followed up with the 
language teacher. Here is some comments from Iman, Amna and Noura: 
Iman:  It is very important for me. If his (her son’s) performance was low, 
I spend more effort at home to make sure that he keeps an excellent 
level. We don’t expect him to be “very good”. We want him to be 
excellent. If his teacher tells me that his performance has dropped, 
I buy him more books, make him read daily, and write sentences, so 
he goes back to level we want him to be.  
Amna:  Yes, I do. For example, when the teacher gives my son 3 out 5, or 4 
out of 5 in a reading test, I go to the school and talk to her. I ask 
her about the reason, and how I can help him improve in the next 
time.  
Noura:  I have never received reading tests reports.  
 
D. Communication of Reading Material  
Different Ways of Providing Reading Materials  
Parents indicated that they received reading materials from teachers through 
various ways. Some teachers sent paper stories, some shared links to reading websites 
where parents could download materials, some used apps like RazKids, JOJO, the Ministry 
of Education’s reading app, ClassDojo and WhatsApp, while other teachers didn’t share 
any reading materials. The following comments are what parents disclosed:  
Asma: There is a website called RazKids. There is a page for each kid. All 







Mona:  There is an app called JOJO where we can find stories. There is 
also another all for reading by the ministry of education which has 
stories of different levels. My daughter has to read and write about 
the stories in her reading dairy. 
Amna:  No. I get them (reading materials) myself. I download them from 
the internet. 
Mariam: There is only ClassDojo, but it is only for the exam samples. 
 
School Activities Involvement  
An analysis of the interview transcriptions revealed that the nature of parental 
school involvement varied from one parent to another. The majority of the parents 
indicated they go to schools mainly for attending parents’ meetings. On the other hand, 
some parents attended activities that the school organised, some parents volunteered in 
organising activities, and some parents donated English books to the school library as a 
part of parental involvement.  
A. Attendance for Parents Meetings 
Nine parents indicated that they went to school to attend parents meeting where 
they met either with the school administration or all their children’s teachers including the 
English language teacher. Only one parent said that she didn’t go to parents’ meetings as 
she is working at her daughter’s school. 
Halima:  No, I don’t go to the parents’ meetings because I don’t need to. I 
can easily see my daughter’s teacher at any time. 
 
Parents Discuss Academic and Behavioural Issues     
In those meetings with the English language teacher, most parents said that they 






and concentration in the classroom. On the other hand, 4 of the parents said that they had 
asked about every skill in detail, including reading skill. The following excerpt provides 
parent’s comments on attending the schools’ parents’ meetings: 
Fatima:  We (parent and English language teacher) talked about my 
daughter’s performance. I asked her about her speaking and 
participation in the classroom. I asked her about everything one by 
one.  
Mona:  First, I asked her about my daughter’s concentration in the 
classroom. Then, I asked if my daughter does her homework well, 
because I don’t see her work, so the teacher showed me everything 
and told me if the overall performance is better or not.  
Moura:   I asked her about my daughter’s participation in the class, and 
then we talked about more details. She told me about my daughter’s 
scores in all tests like in reading, participation, spelling and so on.  
Hamda:  I discussed my daughter’s level in general.  
 
B. Involvement in School Activities  
Involvement in School Various Activities    
Some parents demonstrated that they went to the school to attend activities and 
events. Those activities and events varied from national day celebrations to more academic 
activities such as reading competitions, reading stories with parents, plays based on 
reading, analysis of a story, spelling tests, and book fairs. However, four parents said that 
their children’s school didn’t organise any reading or English language related activities. 
Parents provided the following comments on attending school activities:  
Mariam: Yes, I go to events like the national day, but the school doesn’t 
organise any other activities.  
Iman: It depends on how active the teachers are. There are some very 
active teachers, and some others are lazy. My son’s teacher is very 
active. He always innovates activities and encourages students to 






like the national day. This year he organised a reading activity in 
English.  
Hamda:  There are no activities at all in the school.  
Amna:  They play and celebrate the 100 days of school. I attend it.  
Reem:  There is a special reading activity when the school has a book fair. 
The English language teacher makes a circle and reads with the 
students. They also make a play based on a story they read.  
Halima:  Our students are better in English than in Arabic. They find English 
easier. Students participate in reading competitions and win prizes 
inside and outside the school.  
Fatima:  I don’t attend activities because I don’t have transportation to go to 
the school.  
 
C. Parental Volunteering at School 
Lack of Parents Volunteerism in the Schools     
Only one parent expressed that she volunteered at her child’s school, while the other 
9 parents said that they never did. This was for different reasons. Some parents said that 
they never thought of it, others claimed that no one asked them or showed them that they 
could volunteer, and some others said that they don’t have time to do it. Here is what Iman 
and other parents said about volunteering at her son’s school:  
Iman:  There are activities organised by parents like once every two weeks 
and sometimes once every week. We do activities like analysing a 
story. Our method is based on playing. The teacher makes students 
play and enjoy which makes it fun for them, and at the same time, 
they learn.  
Hamda: I don’t have time to volunteer.  
Amna:  No. the school never showed us that we could volunteer.  
Halima:  Never thought of it. 
Asma:  I attend, but do not participate, because I don’t like to be seen as 






D. Book Donation to the School 
Lack of Book Donation to the School 
The last type of parental school involvement was donating English books to the 
school. Two parents announced that they donate books to the school. Another two said that 
they donate books to the charity organisation the Red Crescent.  The rest of them said that 
they didn’t donate books because no one asked them to do so. Here is what parents said 
about book donation to schools:  
Iman:  Yes, I do. Every year I go to the book fair and buy books. We read 
them at home, and when we finish, I take them to my son’s class, 
so other students read them. There are many book in each 
classroom in the school, there is no need for parents to donate.  
Halima:  Yes, I donate at the end of every year.  
Mariam:  No one asked us to donate.  
 
Reading Material Support 
An analysis of the interview transcriptions showed that parents support their 
children’s English language reading by personal support and by providing physical reading 
material. Parents encourage their children to read by reading themselves and/or reading 
to/with them. They also provide some physical reading materials such as buying books, 
going to bookshops/book fairs, buying electronic devices which have access to various 
English apps, and reading resources. Providing all the above can lead to an encouraging 








A. Personal Reading Support 
Parents’ Habitual Reading Encourages their Children to Read   
Seven parents said that they themselves demonstrate reading as a hobby whether in 
English or in Arabic. They believed that their act of reading encourages their children to 
read as well. On the other hand, one parent said that she and her husband don’t read, which 
she believed was a factor of why her son didn’t like reading. Also, seven parents indicated 
that they or other family members read to/with their children. One parent said that she 
doesn’t read to/with her child because her child didn’t need any assistance with English 
language reading since she is comfortable in reading by herself. Furthermore, two parents 
said that they don’t read with their children who are in grade one and three respectively, 
however, they did read with/to them when they were younger in kindergarten (KG). In 
addition, one parent said that she doesn’t read with/to her child because her English 
language is weak. Here are some comments from parents about reading with/to their 
children as a support method to their children’s English language reading:  
Halima:  Sometimes when my children need help with reading, the nannies 
help them. My children have to speak in English at home. They use 
English more than Arabic.  
Mariam:  I used to read to him when he was in KG. Not now (he is in grade 
1).  
Hamda:  I bought them (her children) iPads, English letters and short 
stories, but they need someone knows English to help them because 
I don’t know English.   
B. Home and Public Libraries 
Availability of Home Library and Absence of the Culture of Using Public 
Libraries  
Seven parents said that they have a library at their homes which has both Arabic 






small number of children’s stories. Moreover, all the parents indicated that they bought 
books for their children either from bookshops or from book fairs. Some parents bought 
books from school book fairs and some others went to book fair such as the Abu Dhabi 
and/or Sharjah book fairs. In addition, eight parents said that they borrowed books from 
public libraries, school libraries and other family members. While two parents said they 
didn’t need to borrow because they preferred to buy their own books and keep them or 
because public libraries were far from their homes. Here is what parents provided about 
buying and borrowing books:  
Fatima:  I borrow books from my sister, and I buy books for my daughter 
from bookshops and book fairs.  
Mona:  I don’t borrow books from public libraries because they are far 
from my house. I buy books from book fairs at my child’s school. I 
also give my children money so that they can buy what books they 
like.  
Mariam: I go to public library weekly and borrow Arabic and English books 
for my son.  
Iman: I go to book fair in Abu Dhabi and Sharjah every year to buy him 
Arabic and English books. I don’t take my son with me because he 
buys toys. I only take him with me to bookshops. I discuss his level 
with his English teacher and he guides me to what types of stories I 
should buy.  
C. Electronic Reading Material Support 
Rich Technological Reading Material Support 
All of the ten parents indicated that they provided electronic devices to their 
children whether as a laptop, a tablet, or a smartphone. Six parents said that their kids 
mainly watched YouTube videos about pronunciation, listening, English cartoons, and 
English songs. The other four parents mentioned that they had prepared these devices to 
help their children practice and improve their reading such as with reading websites, 






like for their children to use devices for reading because the devices might hurt their sight. 
In the following excerpt, parents discuss how they use electronic devices in their children’s 
English language reading:  
Amna: I make him listen to children’s stories on his iPad, but I don’t let 
him read, because iPad is not good for his eyes.  
Noura:  My daughter uses a laptop. In the beginning I showed her how to 
use it, because it was difficult for her. Now she uses it by herself. 
She uses a reading website where she reads stories from KG level 
to higher levels.  
Halima:  We use the reading platform on the iPad.  
Reem:  My son watches YouTube videos, which I tell him to watch, and then 
we talk about them.  
D. Reading Environment  
Creating a Conducive and an Inviting Reading Environment 
Nine parents viewed that they create a conducive and encouraging reading 
environment in their homes. This is because they believed that they provided all the reading 
materials (including books and devices), took their children to bookshops and book fairs, 
and read for themselves and with their children. Only one parent said that her home is not 
an encouraging reading environment because she believed she didn’t encourage her child 
to read. Here is what parents disclosed on having or not having an encouraging reading 
environment at home:  
Amna:  Of course my home is an encouraging reading environment because 
my son sees his father reading newspaper, and he asks about how 
his father does that. He also sees me reading the Quran every 
morning. We read in both Arabic and English and that encourages 
him. I think he knows that reading is important. 
Mona:  My eldest daughter reads and she encourages others (my other 






Fatima:  We watch English cartoons and buy books. When I go to the 
hospital, I point out to my daughter that she should be able to speak 
English well to talk to the doctors.  
Asma:  My home is not an encouraging reading environment because we 
don’t read or encourage him (her son) to read.  
 
Reading Pedagogy and Supervision  
An analysis of the interviews transcriptions showed that parents were involved in 
their children’s English language reading pedagogy directly and indirectly. Directly, some 
parents indicated that they did all the pedagogical help step by step with their children. 
They also said that they read various genres of books and used different reading methods 
with their children. Indirectly; parents said that they hired tutors to assist their children with 
the pedagogical supervision.  
A. Pedagogical Involvement  
Continuous and Various Academic Reading Support  
Most parents said that they helped their children with the English language and 
English reading homework directly. For example, seven parents disclosed that they did all 
the homework and school-related work step by step with their children. Two parents said 
that they didn’t help their children with English reading homework because they don’t 
know English. Furthermore, all the parents mentioned that they asked their children to read 
out loud because they believed it helps their children to learn better and faster, and to gain 
self-confidence. Moreover, parents indicated that they read different genres of books with 
their children such as children’s short stories, books about science and inventions, and 
books about computers, plants and animals, etc. Though the majority, eight parents, said 
that their children read children’s short stories. In addition, some parents said that they used 






children, acted them, drew them, used different tones, sounds and moves, or wrote them or 
a summary down. The rest of the parents said that they don’t use any method. The following 
are some quotes from parents about their direct involvement in their children’s pedagogy 
and supervision: 
Mariam:  I’m very involved with my son’s education. I read with him daily. 
Iman:  I prefer that he does his homework by himself and I supervise him, 
but in case he doesn’t understand something, I help him. 
Mona:  I believe reading out loud makes her understand the story faster. 
 
B. Tutor Support and Scaffolding 
Between Parents’ Supervision and Providing a Tutor 
 Parents indicated that they were involved indirectly in their children’s pedagogy 
and supervision. For example, five parents mentioned that they hired tutors to assist them 
with their children’s English reading homework and lessons. They also said that they 
supervise and follow up with their children’s homework whether they had a tutor or not. 
However, five parents revealed that they didn’t need tutors because they were able to help 
their children by themselves or they preferred to do that in order to maintain strong family 
ties. Nevertheless, all the parents said that they didn’t read bedtime stories to their children. 
Some parents said it is because they don’t know the language, while others did not give a 
reason. However, one parents indicated that there is no time for her and her child to do a 
bedtime story since the child already had a lot of reading homework. Finally, two parents 
said that they rewarded their children; this can be seen as part of their involvement to 
encourage them read more. Here are some comments from parents about their indirect 






Amna:  Yes. It is a must. For example, he did not understand the word 
(shake), therefore, I shook my hands. There was also the word 
(vibrate) in his science reading. I put my phone on the vibration 
mode and that helped him understand it. In this age, children need 
to see the thing in order to understand, otherwise they won’t be 
able to get it. You need to explain it to them. The pictures in books 
also help children to read. 
Reem:  My son spends half an hour with the tutor. The tutor helps him with 
things that need to be explained which I can’t help him with. 
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Table 20: Interview Themes (continued) 
Themes  Sub-themes Sub-themes 
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4.2.3 Results of Question Three 
What obstacles do Emirati parents encounter in their involvement in their children’s 
English language reading?  
 
To answer this question, both the quantitative and qualitative data was used. From 
the questionnaire, the means were used, and a theme (barriers to parental involvement) was 







Quantitative Results: Barriers to Parental Involvement  
Table 21 below presents the means and standard deviations of the obstacles that 
parents faced in their involvement with their children’s English language reading. As seen 
in Table 21, the means of personal obstacles category are more influential than school-
related obstacles category. The personal obstacles items from more influential to less 
influential are as follows: “I find difficulty in distributing my efforts among my children” 
(M=2.92: SD=1.24); “I don’t have sufficient time to read with my child”; (M=2.79: 
SD=1.18); “My English is weak and I can’t help my child”; (M=2.71: SD=1.34); “My 
English is weak and I can’t afford to hire a tutor to help my child in English” (M=2.50: 
SD=1.37). 
The school-related items from more influential to less influential are as follows: 
“The school does not communicate what we should do as parents” (M=2.49: SD=1.19); 
“School’s policies do not encourage/facilitate volunteering in activities” (M=2.46: 
SD=1.16); “The schools recourses are limited and cannot help my child with English 
language reading” (M=2.35: SD=1.12); “The school encourages reading in Arabic, but 
not in English” (M=2.23: SD=1.15); “The teacher of my child is not 











Table 21: Obstacles to Parental Involvement (n=498) 
 
Qualitative Results: Barriers to Parental Involvement  
An analysis of participants’ transcripts revealed that there are two major categories of 
barriers that face parents in their involvement in their children’s English language reading.  
Barriers could be classified as either personal or school-related. The personal barriers 
included lack of English language proficiency, lack of time, difficulty of disturbing effort 
among children and other responsibilities, and socio-economic status. While lack of 
initiatives and awareness in some schools, lack of English language activities and 
resources, and lack of role communication from schools to parents on their roles in their 
children’s education are the main school-related barriers.  
Category Statement  M SD 
Personal 
Obstacles  
I find difficulty in distributing my efforts among my 
children  2.92 1.248 
I don’t have sufficient time to read with my child  2.79 1.18 
My English is weak and I can’t help my child  2.71 1.344 
My English is weak and I can’t afford to hire a tutor to 







The school does not communicate what we should do 
as parents 
2.49 1.197 
School’s policies do not encourage/facilitate 
volunteering in activities 
2.46 1.164 
The schools recourses are limited and cannot help my 
child with English language reading   
2.35 1.122 
The school encourages reading in Arabic, but not in 
English 
2.23 1.158 








Personal Barriers  
Parents argued that they faced some personal obstacles such as lack of English language 
proficiency, lack of time, difficulty in distributing effort among all children and low socio-
economic status. For example, six parents disclosed that their English language is weak 
and that is why they found difficulty in helping their children with their reading. In 
addition, three parents said that that they didn’t have enough time to be involved because 
of responsibilities like jobs, a large number of children and other responsibilities. One of 
the parents said that she couldn’t read for pleasure with her child because her child came 
home late from school with lots of school work to do. Finally, two parents said that they 
couldn’t be involved in their children’s English language reading because their language 
was weak and at the same time they couldn’t afford to hire a tutor to help because of their 
low socio-economic status. Here is some examples of parents’ personal barriers in the 
following quotes:  
Hamda:  Firstly, I find difficulty with my language. Secondly, it is difficult 
for me to take her to a place where she can get help. It is also 
difficult to get her a tutor. In addition, no one can help her in our 
house. Her father doesn’t know English as well.  
Amna:  Time. I’m the head of my family which consists of my mother who 
needs care. It is difficult for me to give a lot of time to my son during 
the week. 
Fatima:  I can’t always bring a tutor for my daughter because of two 
reasons. First one is that it is not easy for me to get a tutor where 
we live, and the second reason is the money… It is not easy to look 
after all my children. I feel like I don’t give enough attention to my 
daughter.  
Reem:  My children come back from school at 4pm. I have more than one 
kid. Time is a very big problem for me. I don’t work. I’m a full-time 
housewife, and I still don’t have time for all my children, because 







School-related Barriers  
In regards to the school-related barriers, parents indicated that there was a lack of 
initiatives in some schools, some focused on Arabic activities more than on English, some 
had a lack of resources, and some didn’t inform parents of their roles in their children’s 
education in general and in English language in particular.  
Most parents expressed that schools put barriers for parental involvement or school’s 
involvement in children’s English language reading.  For instance, one parent said that the 
sizes of classes were very big for teachers to handle and to give each child enough attention. 
Furthermore, three parents expressed that schools didn’t encourage parents to volunteer at 
schools. In addition, two parents said that there was a lack of activities in their children’s 
schools, and two parents said that schools focus on more Arabic activities than on English 
activities. Moreover, two parents said that schools didn’t inform parents of their roles in 
their children’s education or what they could do better. For example, one parent revealed 
that all that schools want from parents is to make sure children do their homework. Finally, 
two parents disclosed that their children’s schools didn’t have good English reading 
resources. Here are some quotes from parents about school-related barriers they face:  
Hamda:  The school has activities in social studies class and in Arabic, but 
not in English class… The school doesn’t tell parents about 
tutorials and what students need.   
Amna:  There are 30 students in one class. I don’t blame teachers on not 
giving enough attention to each student. I have one son and I try to 
help him, but find difficulty. I use outside help (tutor). I suggest that 
schools have 2 teachers in each classroom.  
Noura:  All what teachers want is to do homework. For example, they don’t 
tell us if our children have talents. 
Fatima:  I think my daughter’s school doesn’t have enough resources like 
entertainment resources, because children learn faster if there was 






Asma:  I don’t see parents involved in my son’s school like in other 
schools. I feel neither school, nor families are encouraged.  
 
4.2.4 Results of Question Four 
Are there any significant differences of Emirati parents’ involvement in terms of their: 
educational level; English language knowledge; school type; and socio-economic level? 
1. Education Level 
To answer this question, a one-way ANOVA was employed to compare the means 
of the participants’ involvement based on their educational level. Table 22 shows the 
descriptive statistics of parental involvement and parents’ educational level which are 
divided into six levels, namely: illiterate, primary/elementary, secondary, bachelor, 
masters, and doctorate. The highest mean was found in the doctorate level (M=3.61: 
SD=.25), followed by masters, bachelor and secondary levels respectively with the means 
(M=3.52: SD=.63), (M=3.27: SD=.72), and (M=3.10: SD=.78). The lowest mean was 
found in the primary/elementary level with the mean (M=2.97: SD=.88), followed by the 
illiterate level with the mean (M=3.06: SD=.88). As it is seen in the Table 22, parents with 
higher educational level are more involved in their children’s education than the parents 
who have lower educational levels.  
 
Table 22: Descriptive statistics of Parental Involvement and their educational levels 
(n=498) 
Educational Level N Mean Std. Deviation 
Doctorate 5 3.61 .25 
Masters 26 3.52 .63 
Bachelor 208 3.27 .72 







Table 23 displays the results of a one-way ANOVA which was used to determine 
whether there were any statistically significant differences between the groups based on 
parents’ educational levels. The results of the analysis showed that there is a statistical 
difference between parental involvement based on their educational level, F (5, 492) 
=3.085, p=009.  
Table 23: One-Way ANOVA of Educational Level with regards to Parental Involvement 













Within Groups 287.71 492 .58 
   
Total 296.73 497    
 
Since there is a statistically significant difference in the level of parental 
involvement based on the educational level of the parents, a Tukey post-hoc comparison 
test was used to identify the source of the significant differences which emerged in the 
ANOVA analysis.  The results of the post-hoc test, which are presented in Table 24, show 
that there is a significant difference between primary/elementary and masters levels (Mean 
difference=-0.55, p= 0.044).  
 
Table 22: Descriptive statistics of Parental Involvement and their educational levels 
(n=498) (continued) 
Educational Level N Mean Std. Deviation 
Illiterate 11 3.06 .88 
Primary/Elementary 42 2.97 .88 






Table 24: Tukey Post Hoc Test 2 
(I) Educational Level (J) Educational Level 
Mean Difference 











Secondary -.04348 .23664 1.000 
Bachelor -.21368 .23659 .946 
Masters -.46437 .27505 .540 
Doctorate 
 
-.55411 .41245 .761 
Primary/Elementary Illiterate -.08988 .25901 .999 
Secondary -.13336 .12947 .908 
Bachelor -.30356 .12936 .178 
Masters -.55425* .19083 .044 
Doctorate 
 
-.64399 .36177 .480 
Illiterate .04348 .23664 1.000 
Primary/Elementary .13336 .12947 .908 
Bachelor -.17020 .07517 .211 
Masters -.42089 .15916 .089 
Doctorate 
 
-.51063 .34611 .680 
Illiterate .21368 .23659 .946 
Primary/Elementary .30356 .12936 .178 
Secondary .17020 .07517 .211 
Masters -.25069 .15907 .615 
Doctorate 
 
-.34043 .34607 .923 
Illiterate .46437 .27505 .540 
Primary/Elementary .55425* .19083 .044 
Secondary .42089 .15916 .089 
Bachelor .25069 .15907 .615 
Doctorate 
 
-.08974 .37343 1.000 
Illiterate .55411 .41245 .761 
Primary/Elementary .64399 .36177 .480 
Secondary .51063 .34611 .680 
Bachelor .34043 .34607 .923 
Masters .08974 .37343 1.000 
 






2. English Language Knowledge   
Table 25 shows the descriptive statistics of parents’ English language knowledge, 
which is divided into 3 groups, namely: parents who speak English (bilinguals), parents 
who have other foreign languages and parents who speak Arabic only (Monolinguals). The 
table shows that English bilingual parents are more involved in their children’s English 
language reading with the mean (M=3.27: SD=.76) compared to parents who speak only 
Arabic with the lowest mean (M=2.93: SD=.75).  
Table 25: Descriptive statistic of parents’ English language knowledge in regards with 
parental involvement (n=498) 
Second Language of parents N Mean Std. Deviation Std. Error 
English (Bilinguals) 380 3.27 .76 .03 
Arabic Only (Monolinguals) 109 2.93 .75 .07 
Other Foreign Languages 9 2.90 .78 .26 
Total 498 3.19 .77 .03 
 
Table 26 displays the results of a one-way ANOVA which was used to determine 
whether there are any statistically significant differences between the groups based on 
parents’ English language knowledge. The results of this analysis showed that there is a 
significant difference between parents’ involvement based on their English language 
knowledge, F (2, 495) =9.06, p= 0.000.  
Table 26: One-Way ANOVA of Parents’ English Language Knowledge with regards to 
Parental Involvement  













Within Groups 286.25 495 .57 
   







Since there is a statistically significant difference between the groups in the English 
language knowledge, a Tukey post-hoc comparison test was employed to identify the 
source of significant differences emerged in ANOVA analysis. Results of the post-hoc test, 
which is presented in Table 27 shows that there is a significant difference between English 
bilingual parents and parents who speak only Arabic (monolinguals), (Mean difference 
=0.33, p= 0.000).  
Table 27: Tukey Post Hoc Test 3 



















.33853* .08263 .000 
Other Foreign 
Languages  
English (Bilinguals) -.37043 .25647 .319 
 Arabic Only 
(Monolinguals) 
 








.03189 .26374 .992 
 
3. School Type  
To answer this question, an independent samples t-test was used to compare the 
means of the participants based on their school type, which was divided into 2 groups, 
namely: public and private schools. Table 28 shows that there was a significant difference 
between the 2 groups of the school type (p= 0.000). However, the table also shows that the 
parental involvement in private school is higher (M=3.41: SD=.73) than in public schools 






Table 28: The impact of school type on parental involvement 















Public 358 3.10 .73 
 
4. Socio-Economic Status (SES) 
In this part, a one-way ANOVA was employed to compare the means of the 
participants’ involvement based on their socio-economic status. Participants were divided 
into 3 groups, namely: low SES, medium SES and high SES. The analysis was done against 
parental involvement level. Table 29 shows the descriptive statistics of the SES variables 
with highest mean found in the high SES (M=3.44: SD = .73) following by the medium 
SES (M= 3.22: SD = .77) and the lowest mean found in the low SES (M= 2.98: SD = .74). 
As it is seen in the table, the higher the SES of the family is, the higher their involvement 
in their children’s education.  
Table 29: Descriptive statistics of the SES and Parental Involvement (n=498) 
Socio-economic Status N Mean Std. Deviation 
High SES 
 
40 3.44 .73 










Total of SES 498 3.19 .77 
 
Table 30 displayed the results of a one-way ANOVA which was used to determine 
whether there are any statistically significant differences between the groups based on 






difference between the participants’ involvement based on their SES, F (2, 495) =6.34, 
p=0.002.  
Table 30: One-Way ANOVA of the SES with regards to Parental Involvement 
 
Sum of 















289.31 495 .58   
Total 296.73 497    
 
Since there is a statistically significant difference between the groups of participants 
based on their SES, a Tukey post-hoc comparison test was used to identify the source of 
significant differences emerged in ANOVA analysis. Results of the post-hoc test, which 
are presented in Table 31 shows that there is a significant difference between low SES and 
medium SES, (Mean difference = -0.24, p = 0.014). It also showed that there is a difference 
between low SES and high SES, (Mean difference = -0.46, p = 0.004).  
Table 31: Tukey Post Hoc Test 1 
(I) Economic Status (J) Economic Status 
Mean Difference 









































4.2.5 Results of Question Five 
Are there any variations of parents’ self-report and their views about their involvement? 
 There was an overall consistency between parents’ responses to the Parental 
Involvement Questionnaire (PIQ) and the interviews. Parents’ responses to the PIQ showed 
that they are most involved in the category of Communication (M=3.86). The qualitative 
date retrieved from the interviews supported the quantitative data. During the interviews, 
all the 10 parents revealed that they communicate with the school and the English language 
teacher using variety of methods whether direct or indirect modes of communication.  
However, the PIQ also revealed that the second most common category of parental 
involvement was Academic Instruction & Supervision (M=3.21), while in the interviews 
it was the third most common one. For instance, the mean of the questionnaire item “I read 
school books stories and bedtime stories to my child in English” was relatively high 
(M=2.93) comparing to the interview results where none of the parents actually  read 
bedtime stories to/with their children. However, there is a high consistency with the items 
“I help my child with the English reading home work” (M=4.39), and the item “I ask my 
child to read out aloud to me in English” (M=3.69). These finding matched with what 
parents revealed in the interviews, (n=7) parents said that they assist their children with 
homework, and (n=10) parents said that they ask their children to read out aloud in English.  
In addition, the most third reported category in the PIQ was Reading Material 
Support (M=3.39), while it was the second most common in the interviews. The 
questionnaire items that ranked the highest in the reading support material were: “I provide 
a conducive home environment for reading” (M=3.39), and the item “I buy English books 






findings as parents mentioned their involvement in the above items (n=9) and (n=10) 
respectively. 
The least common category of parental involvement in both quantitative and 
qualitative data was Involvement in School Activities. PIQ revealed that parents do not 
participate in school activities with the category mean of (M=2.77). The results from the 
interviews also showed that parents (n=9) do not volunteer at the school, and (n=9) showed 
that they do not donate English books to the school. Although the majority of the parents 
(n=9) reported that they went to the school to attend activities, these activities were not 
related to English reading activities, since they were parents’ meetings and celebrations 
like National Day.  
As for the personal barriers to parental involvement, the questionnaire item that 
ranked the highest in the category was: “I find difficulty in distributing my efforts among 
my children” with the mean of (M = 2.92). The qualitative data didn’t support these 
findings as the majority of the parents (n=6) revealed that not knowing English language 
is what they face as the most effective obstacle, while only (n=3) parents said that other 
responsibilities, such as having a big family, prevents them from being involved.  
As for the school-related barriers, the highest ranked item was: “The school doesn’t 
communicate what we should do as parents” with the mean of (M=2.49).  In the interviews, 
(n=2) parents said that their children’s schools do not inform them about their role in their 
children’s education. That questionnaire item was followed by the item “School policies 
do not encourage/facilitate parents to volunteer in activities” with the mean of (M=2.46). 
The quantitative data supported as most parents (n=3) said that schools didn’t show them 














4.3 Summary  
 Chapter four demonstrated the major finding of this study. The researcher collected 
quantitative data from 498 parents and interviewed 10 parents whose children were 
enrolled in public and private schools in one of the major cities in the UAE, and enrolled 
in the academic year of 2017-2018.  The Parental Involvement Questionnaire (PIQ) was 
used to answer the first, third and fourth research questions about how parents reported 
their involvement in their children’s English language reading and what obstacles they 
faced, and whether there were any differences in parental involvement based on their 
educational level, English literacy, school type and socio-economic level. The interview 
was used to answer the second and third research questions which was about how parents 
viewed their involvement and what obstacles they encountered in their involvement. The 
data retrieved from the questionnaire and the interviews were compared to answer research 
question four. Here is a summary of the major findings of the study: 
In general, parents have reported high involvement in their children’ reading. When 
parents reported their involvement, they reported high involvement in terms of 
Communication, followed by Academic Instruction & Supervision, Providing Reading 
Materials, Academic support, and Involvement in School Activities, respectively.   
In terms of obstacles that hinder parents from involvement in their children’s 
reading, the parents reported that those obstacles are: Lack of time, weak knowledge of 
English language and other family responsibilities.   
Parents also reported that they faced some school-related obstacles such as lack of 
School communication, lack of school engagement initiatives, lack of English reading 






Some themes were extracted from the parents’ interviews. These themes were: 
Parents used different pathways of communication with the school and their children’s 
English teacher; support and supervise their children academically, support of their 
children with various types of reading materials and they viewed that there are some 
personal school-related barriers that hinder their full involvement in their children’s 
English reading.  
The fifth major finding examined the differences that exit in terms of education 
level, SES status, language knowledge, type of school. First, the findings revealed that: 
Parents with higher education level are more involved in their children’s reading than 
parents with lower education levels. Second, parents with higher SES are more involved in 
their children English reading than those with low SES. Third, bilingual parents (Arabic 
and English) are more involved than monolingual parents (Arabic Only). Fourth, parents 
with children in private school are more involved than those who have children in public 











Chapter 5: Discussion 
5.1 Chapter Overview 
 The purpose of this study was to explore the Emirati parents’ involvement in their 
primary grades students’ English language reading, and to explore the obstacles that face 
them in their involvement. The aim of this chapter is to discuss the data presented in chapter 
4. It also provides a comparison of the results of this study and the previous studies as they 
were reported in the literature review chapter. Finally, this chapter will conclude with 
recommendations for stakeholders and then identifies areas for future research.  
5.2 Discussion  
5.2.1 Research Question One 
What do Emirati parents of primary grades children report about their involvement in 
English reading? 
One of the major findings of this study is that parents reported high involvement in 
their children’s English language. The analysis of the Parental Involvement Questionnaire 
(PIQ) revealed that parents reported that they are involved in their children’s English 
language reading with the mean of (M = 3.19). This result is in line with many studies done 
on the importance of parental involvement in education. For instance, Hango (2007) 
showed parental involvement (which could be in different forms like participating in school 
activities, assisting with homework, visiting classrooms and speaking as a guest, and being 
a part of decision-making in the school) is vital. In addition, Galindo and Sheldon (2012) 
indicated that when schools make efforts in communicating with families, there is greater 
family involvement.  
The communication category came first with (M=3.86) as the mean of this 






brochures and respond to them” with (M= 4.55) as the mean of the item. This reveals that 
parents know the importance of following up all the communication from the school and 
the English language teacher. These results are in line with (Jeynes, 2012) who found that 
teacher-parent communication has an effective impact on students’ academic achievement. 
However, Khasawneh and Alsagheer (2007) emphasized that schools should work in 
increasing communication with parents and work on the partnership initiatives to build 
collaborative learning environments. In his parental involvement framework, Epstein 
(1995) mentioned communication to be one of the parental involvement types. He stressed 
the importance of building channels and filling gaps between schools and parents in order 
for teachers to monitor student’s progress and for parents to understand school programs 
and policies, and monitor their children’s academic progress.  
The second highest category of parental involvement was Academic Instruction and 
Supervision with a mean of (M= 3.21). The items with the highest score category was “I 
help my child with their English reading homework” with (M =4.39) as the mean of the 
item. This reveals that parents reported that they assist their children with their English 
language homework. These results are in line with a study by Gonida and Cortina (2014) 
who studies the effectiveness of different types (autonomy support, control, interference, 
and cognitive engagement) of homework assistance on students’ outcomes. It found that 
autonomy support was most beneficial. However, studies by (Wilder, 2014; Hampden-
Thompson, Guzman & Lipman, 2013) found that when parents focus only on homework 
assistance, it affects negatively on students’ outcomes.  
The next category of parental involvement was Reading Material Support with a 
mean of (M= 2.91). The items with the highest score category was “I provide a conducive 






parents assist their children with their English language homework. These results are in 
line with Carroll (2013), who stated that home environments facilitate literacy acquisition 
by providing children with literacy opportunities, observing and engaging in literacy 
activities, learning strategies from parents, like reading storybooks or getting directly 
taught by parents.  
The lowest category of parental involvement was Involvement in School Activities 
with a mean of (M= 2.77). The items with the highest score category was “I attend parents’ 
meetings and parents’ conferences” with (M =3.72) as the mean of the item These results 
are in line with Shen et al. (2014) who found out that when parents communicate with the 
school, participate in school activities including volunteering, attending parents’ meetings 
and special events, it were all positive indicators for meeting yearly progress.  
5.2.2 Research Question Two 
How do Emirati parents of the primary grades children view their involvement with 
their children? 
 The results of the individual interviews with parents revealed that parents used a 
variety of methods of communication with the school and the English language teacher 
such as direct meeting by attending parents’ meetings and indirect electronic ways of 
communication including emails, apps, phone calls, and different platforms.  This was 
consistent with the argument made by (Olmstead, 2013) who studied the perceptions of 
parents and teachers about electronic communication, and found out that both parents and 
teachers perceived electronic communication to be effective because it allows parents to 
be involved without actually being physically at school.   
 Furthermore, interviews showed that there was an absence of parents’ volunteerism 






of the school activities. This result contradicts what Epstein (1995) called for in his parental 
involvement framework. He argued that volunteering at the school has positive results for 
all, teachers, parents and students. Zaydee and Abdalla (2015) who studied parental 
involvement types in the UAE found that schools offered weak volunteering opportunities.  
 Moreover, parents indicated that they themselves read at home, and their act of 
reading encourages their children to read as well. This result is in line with Vygotsky’s 
sociocultural theory with regards to the influence of adults’ actions on children’s 
development. Parents believed that they were role models to their children by letting them 
see them read. On the other hand, parents indicated that they don’t read bedtime stories to 
their children in English. This result doesn’t go in line with a study done by Sukhram and 
Hsu (2012) who applied a 6-week “Reading Together Program”. Parents reported that they 
enjoyed reading with their children and wanted to apply the program at home. They also 
reported that they learned new strategies about getting their children to focus during 
reading, choosing age appropriate texts and the needed skills to have effective reading. 
This also indicated that the culture of bedtime stories reading is not prevalent in Arab 
cultures. This takes us to another result of the interview since most parents said that they 
don’t use a variety of reading methods with their children because they are not aware of 
them. According to Epstein (1995) schools needs to host workshops for parents and present 
them with resources and suggestions.  
 The majority of the parents said that they buy English books for their children from 
bookshops and book fairs, and/or provide them with electronic devices. They also indicated 
that they provide an inviting and encouraging reading environment at home. Carroll (2013) 






by providing children with literacy opportunities and engaging with them in literacy 
activities.  
5.2.3 Research Question Three 
What obstacles do Emirati parents encounter in their involvement in their children’s 
English language reading? 
Two types of obstacles to parental involvement were found in this study, personal 
and school-related obstacles. Personal obstacles rated higher than school-related obstacles. 
The analysis of the PIQ showed that the mean of personal barriers was (M = 2.73). The 
item with the highest score in the personal barriers was “I find difficulty in distributing my 
efforts among my children” as the mean of (M = 2.92). This result is in line with Hourani, 
Stinger and Baker (2012) who studied the constrains to parental involvement in the UAE 
and found out that parents have other responsibilities which limited them for going to their 
children’s school for certain times and attend events. This also aligned with Kavanagh and 
Hickey (2013) who found that childcare issues were one of the barriers to parents’ 
involvement.  
The analysis of the PIQ also showed that the mean of the school-related barriers 
was (M = 2.34). The item with the highest score in the school-related barriers was “The 
school does not communicate what we should do as parents” as the mean of (M = 2.49). 
The result are in line with Bailey and Bradbury-Bailey (2012) who used strategies like 
having special information sessions for parents to understand their role in which  they 
bridged the gaps between parents and the school.  
The individual interviews with the parents showed that parents face some personal 
obstacles to their involvement in their children’s English language reading. Some parents 






These results are in line with (Al Dhaheri & Obaid, 2012; Akindele, 2012; Green, Walker, 
Hoover-Dempsey & Sandler, 2007; Thomas-Lester, 2017) who all reported that parents 
found lack of time as a barrier to their involvement in their children’s education.  
 Another personal obstacle mentioned by parents was weak knowledge of the 
English language. This was reported in many studies. This result is in line with Hourani, 
Stringer and Baker (2012) in their study about barriers parents face in their involvement in 
the UAE, and their results showed that English language was a main barrier. They 
recommended using translators as a way to get parents more involved, and this solution 
matches with a problem one of the parents expressed when she said that she almost never 
talked to the English language teacher because of her very weak English. Al Dhaheri and 
Obaid (2012) also indicated that schools in the UAE need to offer interpreters for English 
language medium teachers because many parents have a language barrier that limits their 
involvement.  
 Some of the parents who indicated that language was a barrier to their involvement, 
said also that they couldn’t provide a tutor because of their low socio-economic status. This 
result is in line with the arguments made by (Altschul, 2012) who pointed out the family 
income was one of the most effective factors that impacted Mexican American students’ 
tests scores.  
 In addition to the personal barriers, parents also expressed having some school-
related obstacles. One of the mentioned obstacles was lack of role communication and 
initiatives to involve parents in the school. Some parents said that they don’t know their 
role in their children’s education and schools don’t communicate it with them. This result 
was discussed by Zaydee and Abdalla (2015) who said that schools offered weak parental 






framework mentioned that schools should involve parents in the educational progress by 
providing them with information and ideas regularly to assist them in helping their 
children. Al Sumaiti (2012), who studied parental involvement in Dubai’s private schools, 
recommended that schools should raise awareness of the parents’ role in schools, 
encourage them to take an active interest in their children’s education, and increase parental 
engagement and access to information.   
 Two parents reported that their children school don’t have meaningful English 
reading resources. This was also found in a study done by Kavanagh and Hickey (2013) 
who found that lack of resources was a significant difficultly faced parents with immersion 
students in Ireland where students were studying Irish as a second language.  
 Another obstacle expressed by parents was lack of English language activities. This 
result was in line with a study done by (Hourani, Stringer & Baker, 2012) who pointed out 
that parents attended activities like National Day celebrations in the UAE more than any 
other types of activities.   
 In the interviews, two parents indicated that they had a transportation problem and 
the geographical location of their house was a barrier for them to take their children to 
public libraries and to reading events because they live in a rural area and all the events 
and activities happen in the city. This result is in line with the results of a study done by Al 
Dhaheri and Obaid (2012) who found out that lack of transportation was a constrain to 
parental involvement in the UAE.  
 
5.2.4 Research Question Four 
Are there any significant differences of Emirati parents’ involvement in terms of their: 






The results of the questionnaire showed that parents of higher educational levels 
are more involved in their children’s English language reading than parents who have lower 
educational levels. This results are in line with Midraj and Midraj (2011) who explored 
different strategies to enhance reading achievement in the UAE, they also found that 
parents’ educational level has a positive significance with children’s reading fluency and 
accuracy.  
Furthermore, it showed that bilingual parents who speak Arabic and English are 
more involved in their children’s English language reading than monolingual parents who 
speak Arabic only. This results are in line with Arias and Morillo-Campbell (2008) who 
examined parents who speak another language at home than the one is taught in school, 
resulting in isolating children and making parents unable to assist their children with 
homework and other language activities.  
Moreover, the questionnaire revealed that parents who send their kids to private 
schools are more involved than parents who send their kids to public schools. This result 
aligns with a report published by the American institute for research which found that 
parents with children in private school attend and engage in more school activities and 
event than parents whose children are in public schools (AIR, 2017). However, Al-Taneji 
(2002) who examined the types of parental involvement in the UAE found out that there 
was no significant difference in the involvement between private and public schools.  
In addition, the questionnaire showed that parents with higher SES are more 
involved in their children’s English language reading than parents with low SES. This 
result aligns with Sad and Gurbuzturk (2013) who found out that if the monthly income of 
families was higher, it positively impacted the level of parental involvement. Hango (2007) 






SES parents have higher capabilities than the low SES parents as a study by Ibrahim (2017) 
revealed. In addition, Midraj and Midraj (20110, who studied the influence of parental 
involvement in the reading achievement of students in the UAE, found that providing a 
tutor for English language assistance had a positive impact on reading achievement.  
5.2.5 Research Question Five 
Are there any variations between parents’ self-report and their views on their 
involvement? 
There was an overall consistency between parents’ responses to the Parental 
Involvement Questionnaire (PIQ) and the interviews. Parents’ responses to the PIQ showed 
that they are most involved in the category of Communication (M=3.86). The qualitative 
date gleaned from the interviews supported the quantitative data. During the interviews, all 
the 10 parents revealed that they communicate with the school and the English language 
teacher using a variety of methods whether direct or indirect modes of communication.  
However, the PIQ also revealed that the second most common category of parental 
involvement was Academic Instruction & Supervision (M=3.21), while in the interviews 
it was the third most common one. For instance, the mean of the questionnaire item “I read 
school books stories and bedtime stories to my child in English” was relatively high 
(M=2.93) comparing to the interview results where none of the parents actually indicated 
reading bedtime stories to/with their children. This result is in contrary with Vygotsky’s 
(1978) sociocultural theory which states that direct inactions between adults and children 
impacts children’s learning and gaining knowledge. 
However, there is a high consistency with the items “I help my child with the 
English reading home work” (M=4.39), and the item “I ask my child to read out aloud to 






interviews, (n=7) parents said that they assist their children with homework, and (n=10) 
parents said that they ask their children to read out aloud in English.  
In addition, the most third reported category in the PIQ was Reading Material 
Support (M=3.39), while it was the second most common in the interviews. The 
questionnaire items that ranked the highest in the reading support material were: “I provide 
a conducive home environment for reading” (M=3.39), and the item “I buy English books 
for my child from bookshops/book fairs” (M=3.33). The qualitative data supported these 
findings as parents mentioned their involvement in the above items (n=9) and (n=10) 
respectively. 
The least common category of parental involvement in both quantitative and 
qualitative data was Involvement in School Activities. PIQ revealed that parents do not 
participate in school activities with the category mean of (M=2.77). The results from the 
interviews also showed that parents (n=9) do not volunteer at the school, and they 
expressed that they do not donate English books to the school. Parents indicated that 
schools never told them to donate. This result is in line with a study done by Khasawneh 
and Alsagheer (2007) who studied family involvement in UAE schools and found that 
schools should work on initiatives to invite parents and engage them in school activities. 
In addition, Epstein (1995), in his parental involvement framework, called for sharing 
resources between parents and schools which is beneficial for both parties. Parents increase 
their interactions with school and other parents, and teacher could use the donated 
resources in enriching their curriculum and instructional knowledge.  
As for the personal barriers to parental involvement, the questionnaire item that 
ranked the highest in the category was: “I find difficulty in distributing my efforts among 






findings as the majority of the parents (n=6) indicated that not knowing English language 
is the greatest obstacle that they face, while only (n=3) parents said that other 
responsibilities, such as having a big family, prevents them from being involved.  
As for the school-related barriers, the highest ranked item was: “The school doesn’t 
communicate what we should do as parents” with the mean of (M=2.49).  In the interviews, 
(n=2) parents said that their children’s schools do not inform them about their role in their 
children’s education. That questionnaire item was followed by the item “School policies 
do not encourage/facilitate parents to volunteer in activities” with the mean of (M=2.46). 
The quantitative data supported this as most parents (n=3) said that schools didn’t show 
them that they could volunteer.  
5.3 Recommendations 
 The following recommendations emerged from the findings of this study:  
1. School administrations should find some ways or techniques to engage parents in 
the school community by creating volunteering opportunities inside the school or 
in their children’s classes. In addition, teachers should not expect parents to only 
provide homework assistance to their children, but also to engage them in 
meaningful activities like reading to children in the classroom.  
2. Education policy makers should raise awareness about the crucial roles of parents 
in their children’s education. The ministry can issue policies that promote parental 
involvement and make it an obligatory requirement for schools to meet.  
3. School administrations should provide workshops to parents with weak English 
language knowledge and provide them with strategies and suggestions on how to 






their children. They also can get parents who are very involved to share their 
practices with those who are not involved.  
4. This study showed that parents revealed that schools have a lack of English reading 
activities. The researcher suggests that schools should make more English language 
activities in general and reading activities in particular such as having reading 
competitions and hosting book fairs. 
5. Parents reported a high involvement in communication with schools and English 
language teachers using variety of methods including technological ways. The 
researcher recommends using social media platforms by schools and the Ministry 
of Education to promote reading for pleasure. The ministry can invite influencers 
and famous people to talk in their platforms about the importance of reading and 
the importance of parental involvement in creating generations of readers.   
6. It is important that teachers and school administrators get training in how to engage 
parents in schools and in reading inside the schools, and help them with 
involvement at home.  
7. In this study, parents indicated that they find difficulty with meeting schedules set 
out by the school. The researcher recommends that school should have a flexible 
timing for parents’ meeting and let parents choose what option suits them better.  
5.4 Implications for Future Research  
  Schools cannot achieve great results alone and they need all the possible parties to 
take part in the educational process. For better achievement, they need parents to be 
involved in their children’s education. Parental involvement in the UAE, especially in 






UAE should conduct similar studies on this topic. Here are some recommendations for 
future research:  
1. Examine teachers’ and school administrations views about parental involvement in 
their children’s English language learning. 
2. Examine students’ views about parental involvement in their English language 
learning.  
3. Explore parental involvement in different English language skills.  
4. Investigate the differences in parental involvement between reading in Arabic and 
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Appendix A: Parents’ Background Survey 
The purpose of this study is to investigate the involvement of Emirati parents with their 
children’s English language reading skills (Grades 1, 2 and 3). The information obtained 
from this study will remain confidential and will be recorded anonymously. Please note 
that your participation is voluntary and is highly appreciated. The questionnaire will take 
you 10-15 minutes to complete. Please tick the response that applies to you.   
Information about the Parents:  
I. School type:  
1. Public  2. Private  
II. The guardian: 
1. Father                                 2. Mother           3. Other 
(specify)…………………….  
III. Age of the parent:  
1. Less than 20                     2. 20-39                           3.30-39 
4. 40- 49                               5. 50- 59                          6. 60 and more  
IV. First language of the parent: 
1. Arabic                             2. Other (Specify)……………………………. 
V. Second language of the parent: 
1. English                              2. Other (Specify)…………………………….. 
VI. Parent’s marital status:  
1. Married                          2. Divorced                     3. Widowed  
VII. Educational level of the parent: 
1. No schooling                 2. Primary school           3. High school diploma  
4. Bachelor’s degree          5. Master’s degree         6. Doctorate degree  
VIII. Economical level of the family: 
1. AED 40 thousands and more                               2. AED 25-39 thousands  
3. AED 15 thousands and less  
IX. Number of siblings:  
1. 0-3                                  2. 4-6                                3. 7 and more  
X. Workplace of the parent: 
1. Government                  2. Private section           3. Not working  
XI. Gender of the student: 
1. Male                                2. Female 
XII. Student’s grade:  
1. First year                          2. Second year                    3. Third year  
XIII. First language of the student: 
1. Arabic                               2. Other (specify)……………………….. 
XIV. Second language of the student: 
1. English                              2. Other (specify)………………………. 
XV. How often do you read for your child in English? 
1. Daily                                  2. Weekly                             3. Monthly  
4. Never  
XVI. How often do you read for your child in Arabic? 







Appendix B: Parental Involvement Types  
This questionnaire aims to investigate the types of parental involvement in relation to the 
English language reading skills of grades 1, 2 and 3 children used by Emirati parents. 
 
After reading each statement, circle the number (1, 2, 3, 4, or 5) best applies to you.  Note that 
there are no right or wrong responses to any of any questions below. 
 
‘1’ means that ‘I never do this’;  
‘2’ means that ‘I do this rarely’. 
‘3’ means that ‘I sometimes do this’. (About 50% of the time.) 
‘4’ means that ‘I usually do this’. 

















Parental Involvement at school  
A. School Communication                                                     N     R     S      U     A 
C1 I communicate with my child’s English language 
teacher 
1 2 3 4 5 
C2 I regularly check and sign my child’s reading 
activities  
1 2 3 4 5 
C3 I read school’s letters and brochures and respond to 
them  
1 2 3 4 5 
C4 I respond to my child’s reading progress reports and 
results  
1 2 3 4 5 
C5 I use the school website to download reading and 
other materials 
1 2 3 4 5 
B. Involvement in school activities 
A1 I participate in the school’s English language reading 
activities  
1 2 3 4 5 
A2 I attend parents’ meetings and  parents’ conferences  1 2 3 4 5 
A3 I  discuss my child’s reading performance with their 
English teachers  
1 2 3 4 5 
A4 I organize English language reading activities with 
my child’s teacher/school 
1 2 3 4 5 






Parental Involvement at home  
C. Reading Materials Support  
M1 I buy English books for my child from 
bookshops/book fairs 
1 2 3 4 5 
M2 I borrow English books from public libraries for my 
child  
1 2 3 4 5 
M3 I take my child to local reading events/workshops 1 2 3 4 5 
M4 There is a reasonable number of English language 
books at our home 
1 2 3 4 5 
M5 I provide a conducive home environment for reading  1 2 3 4 5 
D. Academic Instruction and Supervision  
S1 I help my child  English reading homework with my 
child 
1 2 3 4 5 
S2 I read school book’s stories and bedtime stories to 
my child in English 
1 2 3 4 5 
S3 I provide a private tutor for my child to help with 
English reading 
1 2 3 4 5 
S4 I use different reading strategies with my child such 
as (reading story out loud, acting it, drawing it, etc) 
1 2 3 4 5 
S5 I read different literature genres/types of books to my 
child in English 
1 2 3 4 5 
S6 I ask my child to read out aloud to me in English   1 2 3 4 5 
E. Obstacles face parents with reading involvement  
1. Personal Obstacles  
O1 My English is weak and I can’t help my child  1 2 3 4 5 
O2 I don’t have sufficient time to read with my child  1 2 3 4 5 
O3 I find difficulty in distributing my efforts among my 
children  
1 2 3 4 5 
O4 My English is weak and I can’t afford to hire a tutor 
to help my child in English  
1 2 3 4 5 
2. School Obstacles  
O5 The school does not communicate what we should do 
as parents 
1 2 3 4 5 
O6 School’s policies do not encourage/facilitate for 
volunteering in activities  






O7 The teacher of my child is not 
collaborative/communicative.  
1 2 3 4 5 
O8 The schools recourses are limited and con not help 
my child with English language reading   
1 2 3 4 5 
O9 The school encourages reading in Arabic, but not in 
English  








Appendix C: Parental Involvement Interview Questions 
1. What are the channels of communication between you and your child’s school 
regarding their English language learning? Prompts [English teacher, reading 
activities, brochures, progress reports, website and downloads] 
2. Do you get involved in your child’s school activities? Can you give some 
examples? Prompts [English language, parents’ meetings, child performance, 
reading activities, donate books] 
3. Do you involve in supporting your child at home? How? Prompts [buy English 
books, borrow English books from library, involve in local reading events, make a 
child library, make a literacy home environment] 
4. Do you support your child by tutoring and/or by yourself with English 
language? Prompts [Homework, read school books, provide tutor, use instructional 
strategies, reading literature, let him/her read to you] 
5. Are there any reasons that prevent you from being more involved supporting 
your child in their of English language learning? Prompts [lack of knowledge of 
English language, no sufficient time, many children, can’t afford hiring a tutor, 
family members help him/her]   
6. What, if any, are the factors at your children’s school that make it hard for 
you to be more productively involved in their English language learning? 
Prompts [lack of school communication, school is not cooperative, English teacher 
is not cooperative, school does not have sufficient resources, school focuses on 















Appendix E: Jurors of Questionnaire and Interview 
This appendix presents the names of the UAEU faculty members who helped the 
researcher establish the validity of the Questionnaire and the interview questions. 
Name  Position, UAEU 
Dr. Negmeldin Alsheikh Associate Professor, UAEU 
Dr. Sadiq Abdulwahed Ismail Associate Professor, UAEU 
Dr. Mohamed Shaban Associate Professor, UAEU 
Dr. Ali Ibrahim Associate Professor, UAEU 





















Appendix F: Questionnaire Consent Form 
 موافقة مسبقة
 
إن الغرض من ھذه االستبانة ھو دراسة طبیعة مشاركة أولیاء األمور في تطویر مھارة القراءة باللغة 
 اإلنجلیزیة لدى أطفالھم في الصف األول والثاني والثالث االبتدائي.
س��تقوم بھذه الدراس��ة طالبة الماجس��تیر: ش��یخة محمد علي س��عید من كلیة التربیة في جامعة اإلمارات 
العربی�ة المتح�دة.ألس������ئلتكم واس������تفس�������اراتكم، یمكنكم التواص�������ل مع الط�الب�ة عبر الھ�اتف النق�ال 
 . uaeu.ac.ae2008@13792 أو عبر البرید اإللكتروني  0501822470
سریة تامة وستستخدم فقط ألغراض البحث، كما أن مشاركتك بستعامل إجاباتك على ھذه االستبانة  
في ھذه الدراس���ة طوعیة وأنھا في محل تقدیر عال. وللعلم، س���وف یس���تغرق ملء ھذه االس���تبانة منك 
 دقیقة.  15إلى  10حوالي 
 
 قرأت وفھمت كل المعلومات المقدمة أعاله، وأوافق على أن أكون جزءا من ھذه الدراسة:  □
 اسم المشارك:.........................................................
 توقیع المشارك:.......................................................
 (اختیاري)...............................................رقم الھاتف 
 
یاء األمور  • یرجى العلم بأن الباحثة س������تقوم بإجراء مقابالت ببعض المقابالت مع بعض أول
بخص�����وص نفس النفس الموض�����وع، فإذا كنت مس�����تعدا بأن تكون جزءا من ھذه المقابالت، 














Appendix G: Interview Consent Form 
 
 على المشاركة في البحثالموافقة 
عنوان الرسالة: دراسة طبیعة مشاركة أولیاء األمور في تطویر مھارة القراءة باللغة اإلنجلیزیة لدى أطفالھم في 
 الصفوف األول والثاني والثالث االبتدائي.
 
 اسم الباحثة: شیخة محمد علي سعید 
  uaeu.ac.ae@200813792أو عبر البرید اإللكتروني  0501822470معلومات التواصل: الھاتف النقال 
 
مش���اركة أولیاء األمور في تطویر مھارة القراءة باللغة اإلنجلیزیة  مدى إن الغرض من ھذه المقابلة ھو دراس���ة طبیعة
ن إلص��ف األول والثاني والثالث االبتدائي وبیان العوائق التي تواجھھم دون تحقیق المش��اركة الفعالة. لدى أطفالھم في ا
عینة ھذا البحث یش���مل أولیاء أمور الطلبة المواطنون في الص���فوف األول والثاني والثالث اإلبتدائي من مدارس مدینة 
 دقیقة أو أكثر إذا تطلب ذلك. 40إلى  20ما بین العین الحكومیة والخاصة، وأن الزمن المتوقع للمقابلة یقدر 
س��تعامل إجاباتك في ھذه المقابلة بس��ریة تامة وس��تس��تخدم فقط ألغراض البحث. وكما أن مش��اركتك في ھذه الدراس��ة 
على الملف  طفقطوعیة وأنھا في محل تقدیر عال. وللعلم، سوف یتم تسجیل ھذه المقابلة صوتیا فقط، وستطلع الباحثة 
 الصوتي ألغراض البحث ال غیر. 
 مالحظة: یحق للمشارك اإلنسحاب في أي مرحلة من مراحل المقابلة أو بعدھا. 
 
 قرأت وفھمت كل المعلومات المقدمة أعاله، وأوافق على أن أكون جزءا من ھذه الدراسة. □
 لقد أعطیُت نسخة من وثیقة الموافقة :  □
 
 ........................... توقیع المشارك:.....................................اسم المشارك:................
 التاریخ:................................................. رقم الھاتف:..........................................
 
 
 
 
 
 
